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MICHIGAN SCHOOL IMPROVEMENT
PLANNING PROCESS GUIDE

(MI-PLAN)

INTRODUCTION

This MI-Plan Process Guide is for use in training technical assistance providers and also
to provide schools with a basic outline of the MI-Plan online process.  There are serious
limitations to using this guide as the sole tool to develop and implement a school
improvement plan.  It is not a substitute for the use of the MI-Plan online tool. The
efficiencies of the MI-Plan online protocol far outweigh the use of this “lite” version in
developing and implementing a powerful school improvement plan. For example, by
using MI-Plan online, as data becomes available, the collecting, sorting, and analyzing of
MEAP, MI-Access, and Adequate Yearly Progress (AYP) data is greatly simplified.
MEAP data generated by the Michigan Department of Education can be automatically
imported and then used to dynamically generate graphs and charts.

The MI-Plan website is a powerful school improvement tool. However, additional factors
such as teamwork, effective use of data, staff commitment, teacher leadership, principal
leadership, targeted allocation of resources, central office support, and effective teaching
are critical to the success of school improvement planning and implementation. A
synergistic combination of these factors, along with the development and implementation
of a research-based school improvement plan as found in this framework, will help
provide a solid foundation for improved student achievement.

Acknowledgments:

MI-Plan- a partnership between the Center for Educational Performance and
Information (www.cepi.michigan.gov), Michigan North Central Association
(www.nca.umich.edu), and the Michigan Department of Education (Office of Field
Services)- www.michigan.gov/mde).

We wish to acknowledge Dr. Kenneth Gose, Executive Director, North Central
Association Commission on Accreditation and School Improvement for sharing
NCA materials and resources in the development of this improvement tool.

What is School Improvement, and who needs to do it?

School Improvement is a continuous process used to ensure that all students are
achieving at high levels. All schools can create better environments so that more
students are successful.  Continuous improvement of schools is essential to providing
increased student performance and quality results. Innovative, exemplary, and research-
based programs, coupled with professional development, focused and aligned
resources, and public participation in planning, are critical factors in schools that
demonstrate continuous growth.  All public schools and Public School Academies (PSA)
in Michigan are required to develop and implement a 3-5 year school improvement plan.
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Will this process help a school meet multiple requirements through a
single plan?

The process in this guide provides a framework that can be used in developing a single
school plan to meet requirements such as Title I school-wide planning, Title I targeted
assistance planning, technology planning, school accreditation, comprehensive school
reform, other types of school improvement planning, and school educational annual
reporting. Through careful consideration of specific plan requirements, a school can
satisfy multiple planning and reporting requirements to help students learn at higher
levels.

How do the indicators from Education YES fit in with school improvement?

As school teams go through the process of school improvement planning, they will want
to look for areas of need related to the indicators.  The Michigan Department of
Education has targeted eleven School Performance Indicators identified to help schools
reflect upon their strengths and areas of improvement.  As school teams go through the
process of school improvement planning, they will look for the presence of these
indicators and possibly use them to facilitate systemic improvement.  Some examples of
school improvement Education YES indicators include a check to make sure curriculum
and instruction are aligned with state standards, parent and community involvement
supports learning, and extended learning opportunities exist to help students.

If a school is trying to make changes that will last, how will this process
help us?

In the past, school improvement plans often centered on innovations such as new
programs, or changes in schedules. These types of changes, called “first” order change,
may be positive but do not necessarily relate to consistent student achievement gains.
“Second” order changes are those that alter the school culture or the ways people work
together. The MI-Plan School Improvement Process encourages second order change
through activities that allow staff to reflect on their practices and gain focus and
ownership, which will lead to lasting benefits for students.

How many goals should a school develop during the school improvement
process?

A frequently asked question is how many student performance goals and how many
strategies/interventions are recommended for a school improvement plan?  No Child Left
Behind requires goals in reading and/or mathematics if a school has been identified for
improvement based on the AYP formula.  If a school is identified for improvement in both
reading and math, it may be wise to focus primarily on these two areas and less on
additional student performance goals. For schools that are not identified for
improvement, an important factor in determining the number of student performance
goals is an analysis of achievement data. In the MI-Plan student performance goal
setting process, schools are asked to identify a minimum of three data points that make
a compelling case for each goal.  As a result, the total number of student performance
goals could well be determined by whether compelling data sources exist for a specific
student performance goal. Overall, a maximum of four goals, active at any given time,
with a maximum of four strategies/interventions per goal, is suggested.
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How do administrators and school improvement teams use this guide?

A variety of processes, graphic tools, and resources are provided in this guide along with
specific linkages references to the Michigan Department of Education (MDE) web-based
School Improvement Planning Tool, titled MI-Plan. This guide provides a basic
explanation of the eight steps of school improvement planning and recommends
activities within each step. If a school uses this guide as a tool rather than the
recommended online process to develop and implement a school improvement plan, it
will be critical for the school to know its Title I and AYP status. Follow the directions
carefully in this regard to avoid unnecessary work and to fulfill specific requirements.

This is a cyclical, fluid, process that may require moving back into previous school
improvement steps before moving on to succeeding steps.  MI-Plan is a common
process for all Michigan schools.  However, schools are at different stages in the
process, and are using a variety of approaches to school improvement planning and
implementation.  As a result, approaches such as Baldrige, Coalition of Essential
Schools, Lezotte, and North Central Association will most likely come into the process at
different points and use the many resources of MI-Plan in different ways.

If your school is using approaches such as Baldrige, Lezotte, North Central, or others be
sure to check with the organization, before using MI-Plan. The end result for all schools
will be a printed school improvement plan that helps fulfill the multiple requirements of
the Revised School Code, No Child Left Behind including Title I, Education YES, and
most importantly, targets research-based student academic achievement improvement.

What is MI-Plan?

MI-Plan is a web-based tool for use by members of a school improvement team/steering
committee, and other assigned staff members in a school, to expedite the completion
and implementation of a comprehensive research-based school improvement plan.

There are unique planning requirements for Intermediate School Districts and
School Districts that are not included in MI-Plan.

What Do The Words Required, Strongly Recommended, And Optional Mean
In The Process Guide?

The user will find words such as Required, Strongly Recommended, and Optional for the
various sections and processes in this guide.  The word “Required” indicates that
specific section is essential in the school improvement process.  School Improvement
Teams will need to complete that section to help ensure integrity, validity, and success.
In many cases “Required” is specifically related to a requirement from the law or the
School Code. The words “Strongly Recommended” indicate that specific section is very
important in the process and school improvement teams would greatly benefit by
engaging in that section.  The word “optional” indicates that section is discretionary
although it does provide an added value benefit.
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Why use the Michigan Online School Improvement Planning and
Implementation (MI-Plan)?

 Combines the expectations of Revised School Code (Public Act 25),
North Central Association’s school improvement protocols, Title I
requirements as found in “No Child Left Behind”, and Education YES
into a web-based planning process.

 Helps ensure maximum coordination of efforts and resources.

 Automatically downloads Michigan Educational Assessment System
(i.e. MEAP, MI-Access, Alternative LEP) data for an individual school.

 Provides a common process, and help for schools identified for
improvement who are required to develop a two-year plan.

 Avoids duplication of effort.

 Establishes an archive to store school improvement plans.

 Includes an easy to use data analysis process, which dynamically
generates charts and graphs.

 Helps fulfill multiple requirements in one framework/document.

 Increases focus on improving student academic performance.

 Includes a step where one submission is searched by many
educational databases in establishing a researched-based school
improvement plan.

 Defines a common school improvement language/vocabulary for use
in Michigan schools.

 Helps develop a professional development plan that is aligned with the
school improvement goals.

Moving a School Improvement Team Toward Second Order Change

Schools have implemented changes and devoted resources to put effective practices
into place. However, some changes are more likely to have deeper and more lasting
effects than do others. These two kinds of changes have been labeled “first” and
“second” order changes (Cuban, 1988).

In the past, planned educational change was frequently “innovation focused” and
centered on single changes in a classroom or school. Current processes of effective
change, which are required to substantially improve learning for all students, emphasize
process and its context and as a result affect the culture of schools. First order changes
address the more superficial elements of the classroom and school and do not stress the
changes to the deep organization or culture of schools. Second order changes,
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according to Cuban, are changes that go deep into the structure of organizations and the
ways in which people work together. Second order change is multifaceted, occurs more
slowly, and requires changes in attitudes, perceptions, behaviors, relationships, and the
way people think and work together.

First Order Changes—Specific Classroom and School-wide practices:
Changes in efficiency, organization, specific practices, “change without
difference”

Characterized by:

− Adjustments within the existing structure
− Doing more or less of something
− Reversible
− New learning not required
− Old story can still be told

Second Order Changes—Philosophy, focus and ownership: systemic
change, fundamental ethos, philosophy, beliefs driving practice,
“restructuring” (corporate culture)

Characterized by:

− New way of seeing things
− Irreversible
− Transformation to something quite different
− Requires new learning
− New story is told

(Cuban, L. 1988). “A fundamental puzzle of school reform.” Phi Delta Kappan, 70(5),
341-344. cited in Systemic Reform: Perspectives on Personalizing Education,
September 1994

Stiegelbauer, S. M. (1994, September) Change has Changed: Implications for
Implementation of Assessments from Organizational Change Literature.”

www.ed.gov/pubs/EdReformStudies/SysReforms/stiegel1.html

http://www.thenationalacademy.org/Ready/change.html



School Improvement Planning Process Guide

Introduction SIP Guide 3.0 Page 6

EXAMPLES OF FIRST ORDER AND SECOND ORDER CHANGE

FIRST ORDER CHANGE SECOND ORDER CHANGE
Smaller classes Changing relationships and teaching

strategies

Site-based councils Collaborative Ownership

Ninety-minute teaching blocks Extended teaching and learning
opportunities; hands on and field-based
learning; altered teaching strategies

Schools within schools New interactions/ attention to
Relationship-building within a smaller
environment

Teaching teams common planning
times

Coordinated, articulated, and focused
curriculum, instruction & assessment

Parent nights three times a year Teachers see parents as critical
partners continually building their
capacity to support learning.
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Eight Steps of School Improvement Planning:

1. Readiness to Benefit

2. Collect, Sort, and Select Data

3. Build and Analyze the School Profile

4. Set Student Performance Goals

5. Research and Select Effective Practices

6. Develop Action Plans

7. Monitor Implementation of the Plan

8. Evaluate Impact on Student Achievement

Improved Student Academic Achievement

Assess
Readiness to

Benefit

Collect, Sort and
Select Data

Build and
Analyze Profile

Set and
Prioritize Goals

Research and
Select Effective

Practices

Develop Action
Plan

Monitor
Implementation

of the Plan

Evaluate Impact
on Student

Achievement

MICHIGAN SCHOOL IMPROVEMENT PLANNING PROCESS
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How do schools determine their School Improvement Pathway?  Required

It’s important to note that, although the school improvement planning process is
designed to accommodate all types of planning, principals will need to identify which
pathway their school is engaged in as there are several unique and specific requirement
differences among various pathways. Identifying the status of your school is critically
important to help ensure that specific requirements are met, and unnecessary work is
avoided. Identifying a school’s correct status will be equally critical in using the MI-Plan
online tool. Principals may need to contact their Superintendents or District Title I
Directors who will answer the following questions to determine the school’s pathway
status.

1. Are you a Title I Targeted Assistance School? YES NO
2. Are you a Title I School-wide School? YES NO
3. Has your School been identified as needing

improvement from AYP calculations? YES NO

Placing an “X” or “X’s” in the box based on your answers to the above questions will help
remind School Improvement Teams of their pathway. If you answered “no” to all of the
above questions, you would check the non-Title I box below and your pathway would be
non-Title I.  A school can be designated for no more than two pathways in this grid. For
example, based on checking “yes” to Targeted Assistance and AYP Improvement, a
school’s pathway would be Title I Targeted Assistance/AYP Improvement.

MI-PLAN PATHWAYS

Non-Title I Title I
Targeted

Assistance

Title I
School-wide

AYP
Improvement

School Name:

Is this designated pathway correct for your school? _____ Yes     _____ No

Linkages to the web-based Michigan Department of Education School
Improvement Planning Tool (MI-Plan)

The web-based School Improvement Planning Tool (MI-Plan) provides educators a way
to access achievement, demographic and contextual data for their school on-line. It
gives easy access to research databases and provides a way to create an on-line
planning profile of the school. MI-Plan complements the School Improvement Planning
Process Guide and contains a digital version of agendas, surveys, forms, and other
resources. The combination of both resources helps school improvement teams make
data-driven, research-based decisions.
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Guiding Principles of School Improvement Planning

The following key principles form the basis for the School Improvement Planning
Process Guide.

 The principal must be at the helm of this process—without support
and leadership of the principal the planning process lacks the leverage
that is needed for change to occur in a school environment.

 Empowering teachers, chairs and co-chairs to take on leadership roles
in schools and in the improvement process is vital in ensuring a
successful model of improvement.

 All members of a school staff, and representatives of as many other
stakeholder groups as possible, should participate and/or be aware of
the planning process. The more the full faculty is “in the loop,” the
better the chances the school will achieve 100% buy-in by staff.

 A representative group of stakeholders can do the bulk of the work if
results and updates are reported back on a regular basis to the full
faculty and other stakeholders; especially as critical decision points
are reached in the process.

 Decisions about school improvement goals and solutions must be
based on careful consideration of multiple sources of data and
research.

 School improvement planning is a journey of continuous improvement
that demands ongoing monitoring and adjustment of programs and
processes at the school.

 Improvements in student academic performance are directly related to
what happens in the classroom. Teachers must be willing to be
reflective about their practice and relentless in attempts to meet the
needs of every student.

 The written plan document is only as good as the quality of thought,
effort, and the degree of “buy-in” by staff.

This guide is written for technical assistance providers, administrators, chairs, co-chairs,
teacher leaders, and school improvement teams. It helps them engage in the school
improvement cycle, and gives resources and tips for planning a school improvement
journey that ultimately results in higher student achievement and more supportive
learning environments.
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MICHIGAN SCHOOL IMPROVEMENT OVERVIEW

Goals

School Mission
Collect Data &
Create School

Profile

Set Goals from
Selected Data Research Outcomes of

Research
Action Plans

Implementation

School
Mission

School Data
& Profile

School Data
& Profile

Research
Analyze
Investigate
Document Progress

School Data
& Profile

Assessments, Activities,
and Professional
Development

Implementation

Action Plan

Monitor and
EvaluationRepeat Process
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STEP 1

ASSESS READINESS TO BENEFIT

Is the School Ready to Start a School Improvement Process?

Step 1
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PATHWAY REMINDER

Pathway:  The selection of the correct pathway helps ensure that the unique school
improvement requirements for your school’s specific designation will be fulfilled. Your
school has determined its school improvement pathway in the introduction section of this
process guide.  Please identify your school pathway below.

PATHWAY:                                                                                                                          

Are you sure this designated pathway is correct for your school? __ Yes  __ No

ASSESS READINESS TO BENEFIT
(Laying the Foundation)

Overview of This Step

Depending on where a school is in the process of the development and implementation
of their school improvement plan, all or possibly only a part of the “Readiness to Benefit”
guidelines will apply.  For schools that are starting at the beginning of the MI-Plan, it is
highly recommended to follow this protocol carefully and completely.

Staff members have varying levels of “readiness” to engage in school improvement
planning. Most likely, some staff members are ready and willing and some staff
members are much less willing and able. This disparity can affect the quality of the entire
planning process. Determining the readiness to benefit is not a onetime event as
readiness levels can change depending on the task at hand.  The School Improvement
Team must be vigilant in their understanding of stakeholder readiness and adjust
strategies and activities based on the abilities and willingness of the constituents at each
stage and for each activity.

As part of North Central Association Performance Accreditation model, NCA schools will
complete the Capacity Assessment Instrument during NCA Phase V (MI-Plan Step 5 or
6).  After reviewing the instrument, non-NCA schools are encouraged to consider the
Capacity Assessment Instrument.

Some first steps that promote the abilities and willingness of staff are:

 Effective processes for staff collaboration

 Decision-making strategies for working toward consensus

 Time to meet and resources for professional development

 Open communication and trust among staff

 District support and understanding of school improvement planning

 Strong vision and collective leadership

 Access to school process information and school data
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Readiness

Is there a need and agreement among stakeholders that school improvement planning
should take place? Has the principal initiated conversations with staff to let them know
that a significant process must occur? Is the principal going to facilitate the process with
the help of the leadership team, or has an outside facilitator such as an Intermediate
School District (ISD) staff person been identified to help get the process going? These
are all factors that set the stage for creating a plan for school improvement.

Purpose of this Step

The entire school faculty will gain a clearer picture of what it will take to go through the
eight steps of the school improvement process. The appropriate foundation for effective
school improvement planning will be put in place (e.g., School Improvement
Team/Steering Committee, district buy-in, accepted mission statement, information
systems, and the process of schooling, adequate resources).  An introduction document
will be started.

Process and Directions Required

1. School Principal makes contact with district staff. The principal discusses the
school improvement process with district staff to assure the district supports the
effort, time, and resources that will be spent on the process.

2. Increase staff awareness. In a staff meeting, let them know: 1) reasons for
embarking on a school improvement effort (consider having the staff work in
small groups to discuss and report out on  “why or why not” school
improvement); 2) it is a guided eight-step process; 3) the input of all staff will be
needed; 4) there will be a representative Steering Committee/School
Improvement Team in place that will meet, plan, and share information back with
full staff.

3. Put together a Steering Committee/School Improvement Team if one
doesn’t already exist. The team should include building administrators, chairs
or co-chairs, representative cross-section of the teaching staff (not the entire
English department, or just the primary teachers), paraprofessionals, parent(s)
and community members, representation from the district level and outside
experts if the school did not meet Adequate Yearly Progress and has been
identified for improvement. Both genders and the diversity of the students and
community must be taken into consideration. If it is a secondary school, students
can also be incorporated into the Steering Committee/School Improvement
Team. (See Who Should Be Involved in this chapter.)

4. Have a Steering Committee/School Improvement Team meeting. This will be
the time to establish guiding principles and operating procedures for the School
Improvement Team.  The team will need to decide on how they will come to
consensus during the school improvement process. (See sample decision-
making example in the appendix)
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5. Steering Committee/School Improvement Team conducts Readiness to
Benefit Assessment.  The School Improvement Team will spend about 30-60
minutes discussing the readiness of staff to engage in the process of school
improvement planning as well as conduct the readiness assessment instrument
outlined in this chapter.

6. Have second Steering Committee/School Improvement Team meeting.   The
focus of this meeting is to explore common understandings regarding vision and
mission of the school and to begin looking at the use of data in preparation of the
next step.  

7. Reconvene full faculty.  Discuss the Steering Committee/School Improvement
Team progress on mission and vision.  Let staff know that the team will be
moving into step 2 collecting data for the school profile.

Who Should Be Involved? Required

The Michigan Revised School Code – 380.1277 specifies that “school board members,
school building administrators, teachers and other school employees, pupils, parents of
pupils attending that school, and other residents of the school district shall be invited and
voluntarily participate in the development, review, and evaluation of the district’s school
improvement plans.”

Title I Targeted Assistance:  If your school is designated Title I Targeted Assistance,
include Title I parents and Title I staff members on your team.

Title I School-wide:  If your school is designated Title I School-wide, include parents of
students who need additional assistance, and staff who provide the additional assistance
on your team.

Adequate Yearly Progress:  If your school did not meet Adequate Yearly Progress
(AYP) and has been identified for improvement, the school is required to have “Outside
Experts” involved with their school improvement process.  North Central Association
schools that have been identified for improvement are encouraged to receive assistance
from their local school district, Intermediate School District and/or the Michigan North
Central office by emailing www.ncami@umich.edu with their request.  Non-NCA schools
are encouraged to receive assistance from their local school district and/or Intermediate
School District /educational service agency.

After Identifying the Steering Committee/School Improvement Team members, fill out
the participant form located in this chapter and include it as part of your total school
improvement plan.
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STEERING COMMITTEE/SCHOOL IMPROVEMENT TEAM
PARTICIPANT LIST Required

The Michigan Revised School Code – 380.1277 specifies that “school board members,
school building administrators, teachers and other school employees, pupils, parents of
pupils attending that school, and other residents of the school district shall be invited and
voluntarily participate in the development, review, and evaluation of the district’s school
improvement plans.”

Please list the members of your Steering Committee/School Improvement Team in the
chart below.  Designate your chairperson/s, secretary, and any other team positions.
Enter each team member’s term.  In determining the length of terms for your team
members, consider rotation of team member’s terms while maintaining continuity.

The following faculty members, parents, community members, students, district
representatives (and Outside Expert for schools not meeting Adequate Yearly Progress
and identified as needing assistance) have agreed to serve on the School Improvement
Team and have reviewed their roles and have discussed their part in implementing the
School Improvement Plan.

SCHOOL                                                                   DATE                                            

NAME TITLE OR ROLE TERM
1  
2  
3  
4  
5  
6  
7  
8  
9  
10  
11  
12  
13  
14  
15  



School Improvement Planning Process Guide

Step 1 SIP Guide 3.0 Page 5

What Are The Major Components Of A School Improvement Plan And How
Do I Keep Track Of Progress?

SCHOOL IMPROVEMENT CHECK-OFF LIST - REQUIRED

Directions:  Listed below you will find the major components of a completed
school improvement plan in the form of a checklist.  This checklist also
represents an outline of components of the printed plan when MI-Plan is
completed online. As you work through the various components in this planning
process, check off sections as you complete them with your School Improvement
Team.  Generally speaking, when a section is finished, the team begins work on
the next section.  As a result, your team will have specifics to share with the rest
of the staff on the progress being made in completing the plan.

School Improvement Process and individual Steps Completed
Title Page
Steering Committee/School Improvement Team Membership
Introduction
Decision-Making Process Outline
School Mission Statement
School Profile (NCA Schools may do this using the NCA materials)

Education Yes School Performance
Education Yes Student Achievement
Adequate Yearly Progress and Disaggregation of Data

Student Performance Goals with three sources of compelling data (NCA
schools may do this using NCA materials and import at this point in the
process)
Action Plans

Two-year plan requirements (Only for schools identified for
improvement from AYP)
Title I Targeted Assistance Requirements (For Title I Targeted
Assistance Schools Only)
Title I School-Wide Requirements (For Title I School-wide Schools
Only)
Family and Parent Involvement Requirements
Professional Development Plan and Calendar

Monitoring the Implementation of the Plan
Michigan Code Requirements

Instructional Curriculum Alignment
Community Resources & Volunteers
On-the-Job Opportunities
Community Education and Libraries, Community Colleges
Technology Plan

School Improvement Plan Evaluation
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READINESS ASSESSMENT - REQUIRED

Issue /Challenge: Engage school stakeholders in a continuous improvement process
focused on improving student achievement

Abilities (Able)
Yes No

Stakeholders understand that the continuous improvement
process is a process, not an event, and that the first “round” will
take a number of months to complete.
The Steering Committee/School Improvement Team includes a
person knowledgeable about the continuous improvement
process or technical assistance for the process is available.
2-3 hour blocks of time are available for whole staff involvement
in the process (early release, extended time, etc.).
Resources are available to provide for Steering
Committee/School improvement Team meetings.
Relationship of the Steering Committee/School Improvement
Team with district office has been clarified and support exists at
the district level.
Communication and decision-making processes are established
in the school.
Relationship between the Steering Committee/School
Improvement Team and possibly other building Site Councils
have been clarified.
Issues Specific to the School:

Attitude (Willing/Secure)
Yes No

Staff members are ready to focus on actions that will improve
student achievement.
Staff members value the use of data for decision-making.
Staff members value giving input during decision-making.
Staff members are receptive to the idea that change may be
necessary.
Issues Specific to the School:

CONCLUSION: Relative to this issue/challenge, the constituents impacted are:

______ Unable and Unwilling   _______ Able but Unwilling
______ Unable but Willing   _______ Able and Willing

If your School Improvement Team answered no to any of the above “Readiness to Benefit” statements,
please consider contacting your local ISD for help with this process.

Next Steps:  After evaluating the information from the readiness to benefit assessment,
the appropriate next step for our school is to . . .
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SCHOOL INTRODUCTION REQUIRED

Directions:The purpose of the Introduction is to have an ongoing history of school
improvement planning which will assist new staff members and others in
understanding the process.  This can be completed as one of the first steps
of the process, as your school is progressing through the process, or at the
end of the planning process.  Please answer the question below to
document your school improvement history.

Please write a summary description of how the school improvement plan was
developed.

School Improvement Plan Summary
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PLANNING CALENDAR FOR MI-PLAN STEPS

Time Frame
Non AYP
Schools

Proposed
Completion

Date

Step Product/Outcomes

4-8 hours Readiness to
Benefit

By the end of this step, the entire school faculty will
have a clearer picture of what it will take to go
through the eight steps of the school improvement
process. The appropriate structures and supports for
this to happen will be in place (e.g., School
Improvement Team, district buy-in, Mission, Shared
Vision etc.).

8-20 hours Collect, Sort,
and Select
Data

Current data or indicators will be collected in four
major categories: achievement, demographics,
staff/student/ parent perceptions, and contextual
(school programs). Data is prepared to enable full
faculty to engage in a data carousel activity

2-4 hours Build and
Analyze
School Profile

The result of this step is an analysis of data by all
staff based on narratives, charts, and graphs
displaying the current status of the school. A
prioritized list of challenges will be generated and
used in the next steps to develop goals and an
action plan.

2-4 hours Set Student
Performance
Goals

Challenges/concerns are grouped into themes.
Goals and essence of goals are written and
prioritized in this step.

10-20 hours Research and
Select
Effective
Practices

Further analyze data, locate best practices, interview
consultants, conduct site-visits, and engage in
research to identify strategies/ interventions that will
address the identified goals and provide the basis of
action plans.

8-12 hours Develop
Action Plan

Creation of specific action plans focused on each
goal area that describe the specific
strategies/interventions, activities, professional
development, timelines, persons responsible,
resources and measures of success for each
strategy/intervention.

Ongoing Monitor
Implementation
of the Plan

Formative and summative measures of assessment
such as classroom based assessments, analysis of
student work, and updated state assessments are
used to see if progress is occurring in each of the
goal areas. Based on this information, plans are
modified as necessary.

3-4 hours Evaluation of
Student
Achievement

State Assessments and other summative measures
specified in the action plans are analyzed to
determine if strategies/interventions in action plans
have met student needs.

Note:  Typical school improvement planning process is completed
over a 6 – 7 month period.
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SCHOOL LEVEL PARTICIPATORY DECISION-MAKING PROCESS
REQUIRED

A school level participatory decision-making model delineates who makes what
decisions, describes how parents are involved, outlines who will facilitate the school
improvement meetings, defines how input from the total staff is sought and included in
the plan, and outlines decision-making guidelines.

Directions: Use this template below to develop your school improvement decision-
making process.  Utilize your steering committee/school improvement
team members to discuss the details of the decision-making process.
Include this template as part of your school improvement plan.  See the
Example of a Michigan Decision-making Model below this template.

DECISION-MAKING PROCESS TEMPLATE

1. Describe your School
Improvement Decision-
making Model

2. List your school decision-
making guidelines

3. Who will facilitate school
improvement meetings?

4. What are the roles of the
School Improvement
Team?

5. How will you involve
parents in decision-
making?

6. How will you seek input
from staff?
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EXAMPLE OF A MICHIGAN DECISION-MAKING MODEL

Decisions by Consensus:  All decisions shall be made by consensus.  If consensus
cannot be reached, the item will be dropped and/or considered at a later time.

Participatory Decision-making Guidelines: In making decisions, the following
parameters will be followed:

 Stay within the curriculum, policies, and Master Agreement of the
District.

 Establish an acceptable percentage for staff approval of the School
Improvement

 Use research and assessment data as a basis for decision-making.

 Work with central office regarding curriculum, funding, and Board of
Education decisions.

 Agenda items and decision-making are limited to academic
achievement related tasks such as those listed below.

Membership:   At a minimum, the following members will be on the team: an
administrator, and three to five teachers, parents, and students when appropriate.
Other team members such as community members may be added as appropriate. A
chairperson/s will be designated by the principal.

Terms:  Each team member will serve on the school improvement team/steering
committee a minimum of three years.

Tasks:

 Establish necessary teams/committees to accomplish work.

 Determine what data will be analyzed.

 Review, analyze, and share results.

 Develop draft materials for staff consideration, input, and approval.

 Review related research to determine interventions/strategies.

Meetings:  The Michigan High School Steering Committee will meet a minimum of once
a month for the purpose of completing school improvement work. Monthly meeting dates
will be established for the school year at the beginning of the school year. Special
meetings may be called as needed by the chairperson with at least 5 days notice.
Minutes of the meetings will be forwarded to all staff and Central Office.  A quorum
constitutes a simple majority of the total membership.  Meetings will not be conducted
unless a quorum is present.
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VISION AND MISSION

In high performing schools, staff members find ways to address the underlying reasons
and motivations for the work that is done in their schools. Schools and districts vary in
the approaches for doing this.

At a minimum, school staff must have the opportunity to discuss and create a common
understanding of the school’s role to help students become productive, educated
members of society.

MISSION STATEMENTS   REQUIRED

The mission is a precise written statement that identifies the priorities and educational
beliefs of the school or district with regard to what is to be developed within its students.
A mission is a purpose that serves as a road map and guide for your school.   Creating a
school’s mission statement is a process of gathering ideas and suggestions for the
mission and honing them into a short, sharply focused phrase that meets specific
criteria. Words should be chosen for their meaning rather than beauty, for clarity over
cleverness. The best mission statements are plain speech with no educational jargon.  A
good mission statement is inspiring, exciting, clear, true, and engaging.  The true spirit of
a mission statement is that it inspires stakeholders and provides a touchstone for efforts.

Ask the following questions when developing a mission statement:

1. Why you do what you do?

2. What is the school’s reason for being?

3. What is the school’s main purpose?

4. What is the ideal outcome of the school’s efforts?

5. What, in general terms, do you want for students academically and socially?

6. What is the staff’s role in making the mission statement a reality in the school?

7. What will staff have to do to make the mission statement a reality?

Pull it together. Put the answers to the questions above together into one or two
statements.  This will be the first draft of your mission.   (Don’t spend a lot of time
“wordsmithing”).  The content is more important at this point.  The School Improvement
Team will need to refine and polish the mission statement at a later date.  (See samples
in this chapter)

Self-evaluate your product. How does your statement measure up on the rating criteria
below?
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SUGGESTED CRITERIA FOR AN EFFECTIVE MISSION
STATEMENT

 (5 is high, 1 is low)
The mission statement: 5 4 3 2 1
Is concise, sharply focused, and clarifies the purpose of the
school
Is academically targeted
Is clear and easily understood
Defines why we do what we do
Defines why the organization exists
Is supportive of the district mission
Is committed to the teaching and learning of all students
Provides direction for doing the right things
Is “owned” by staff and inspires commitment
Is inclusive of all stakeholders
Is driven by excellence and quality
Says what we want to be remembered for

Example Mission 1:  We, the entire staff of Michigan Middle School, in cooperation with
parents and the community, hold high expectations that all students will learn the
essential academic skills necessary for success in the world.  We believe that it is each
staff member’s responsibility to educate all students with excellence, regardless of
previous academic performance and/or socio-economic background, race, or gender.

Example Mission 2:  We, the entire staff of Michigan Middle School hold high
expectations that all students will learn and achieve academic standards. We  believe that
our school's main purpose and each teacher's responsibility is to educate our students
regardless of previous academic performance, family and/or socioeconomic background,
race or gender, while developing a caring attitude that fosters good citizenship. Through
communication with parents, the staff will develop a partnership that enhances positive
growth in a healthy, school environment.

Example Mission 3: The staff of Michigan Middle School, in cooperation with parents
and the community, believes that all students can learn. We are committed to educating
all students in meeting the essential learning of our school.
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MISSION STATEMENT - REQUIRED

Directions: Paste or write your mission statement in the space provided.  Use the
above rubric for guidance.

MISSION STATEMENT
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VISION STATEMENTS - OPTIONAL

Vision is a statement that describes in detail the components and characteristics of the
school that would be required to fulfill a specific mission. Note:  Vision statements are
not required in Michigan.

A vision statement is a clear description of the kind of system that will be needed to
deliver the mission of the organization.   Staff members should respond to the following
question in writing or by creating a group picture on chart paper, “What do we want this
school to be for students, their families, and our community?” Urge staff to move beyond
current limitations and look at the ideal situation. Other questions that can prompt a
vision include “The kind of school I would like my own child to attend would...” or, “I want
this school to be a place where...”

Martin Luther King, Jr. said, "I have a dream," and what followed was a vision that
changed a nation. That famous speech is a dramatic example of the power that can be
generated by a person who communicates a compelling vision of the future.  It’s our
responsibility as a school to create a compelling vision for all members of our learning
community.

A mission statement answers the questions: Why does our organization exist? What
business are we in? What values will guide us? A vision, however, is more
encompassing. It answers the question, "What will success look like”?  It expresses a
desired state at some point in the future.  It is the pursuit of this image of success that
really motivates a school community to work together.

A vision statement should be realistic and credible, well articulated and easily
understood, appropriate, ambitious, and responsive to change. It should orient the
group's energies and serve as a guide to action. It should be consistent with the school’s
values. In short, a vision should challenge and inspire the school to achieve its mission.
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VISION STATEMENT

Directions: Paste or write a Vision Statement for you school using the information
outlined above

VISION STATEMENT
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RUBRICS:  MISSION STATEMENT
Optional

PURPOSE OF SELF EVALUATION:
1.  To help ensure that the school knows the expectations described in the rubrics
2.  To make sure the school understands on what criteria they are being evaluated
3.  To use the rubrics as guidelines in completing their School Profile and Improvement Plan
4.  To help the visiting team know how the school is viewing themselves

Directions: Use the following rubric to measure the quality of your mission statement.
These are discrete rubrics, meaning only the score points listed for each criterion
can be selected.  For example, Criterion E for the Mission Statement lists score
points of 6 4 3 2 1 and 0.  The scorer must choose which criterion description
best fits that aspect of the Mission Statement.  The scorer cannot choose to give
a 5 on Criterion E because a score point of 5 is not listed for that criterion.  80%
is the guideline for passing.  When the % score is lower than 80%, it will be
critical to make any necessary modifications to help ensure quality and a score
higher than 80%.

ENTER SCORE
CRITERION A:
The mission clarifies the purpose of the school.

2 Points The mission clearly and concisely clarifies the purpose of the school.
1 Point The mission suggests or alludes to the purpose of the school.
0 Points The mission does not clarify the purpose of the school.

CRITERION B:

The entire school community was appropriately involved in the
development of the school mission.

2 Points Stakeholders representing all groups (faculty, parents, and students)
were involved in the development of the mission statement.

1 Point Stakeholders from some groups were involved in the development of
the mission statement.

0 Points No stakeholders were involved in the development of the mission
statement.
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CRITERION C

The mission statement identifies what is to be developed within students.

4 Points The mission statement identifies the knowledge, abilities, habits, and
attitudes that are to be developed within students.

3 Points The mission statement identifies some of the knowledge, abilities,
habits, and attitudes that are to be developed within students.

2 Points The mission statement identifies at least one area of knowledge,
abilities, habits, or attitudes that is to be developed within students.

0 Points The mission statement does not identify anything to be developed
within students.

CRITERION D
The mission statement is consistent with and supportive of the district
mission.

2 Points There is a direct relationship between the school mission statement
and the district mission statement.

1 Point There is an indirect relationship between the school mission statement
and the district mission statement.

0 Points There is little or no relationship between the school mission statement
and the district mission statement.

CRITERION E
The mission statement is used to guide decisions.

6 Points Almost all decisions related to the school improvement plan are guided
by the mission statement and some decisions about the school are
guided by the mission.

4 Points Almost all decisions related to the school improvement plan are guided
by the mission statement.

3 Points Most of the decisions related to the school improvement plan are
guided by the mission statement.

2 Points Some of the decisions related to the school improvement plan are
guided by the mission statement.

1 Point Almost none of the decisions related to the school improvement plan
are guided by the mission statement.

0 Points None of the decisions related to the school improvement plan are
guided by the mission statement.

CRITERION F

There was an examination of environmental scan data during development
of the mission statement.

2 Points The faculty examined many sources of environmental scan data.
1 Point The faculty examined some sources of environmental scan data.
0 Points The faculty did not examine environmental scan data.
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CRITERION G

The school staff is committed to the mission.

2 Points All faculty members can articulate how the school mission is
addressed in their classrooms.

1 Point Some faculty members can articulate how the school mission is
addressed in their classrooms.

0 Points Only a few faculty members can articulate how the school mission is
addressed in their classrooms.

MISSION EVALUATION

Criteria

A. The mission clarifies the purpose of the school.  (2 points possible)

B. There was appropriate involvement of the entire school community in
the development of the school mission.  (2 points possible)

C. The mission statement identifies what is to be developed within
students.  (4 points possible)

D. The mission statement is consistent with and supportive of the district
mission.  (2 points possible)

E. The mission statement is used to guide decisions.  (6 points possible)

F. There was an examination of environmental scan data during
development of the mission statement.  (2 points possible)

G. The school staff is committed to the mission.  (2 points possible)

TOTAL POINTS POSSIBLE: 20

TOTAL POINTS EARNED:

Used with permission of North Central Association-Commission on Accreditation and
School Improvement
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PATHWAY REMINDER

Pathway:  The selection of the correct pathway helps ensure that the unique school
improvement requirements for your school’s specific designation will be fulfilled. Your
school has determined its school improvement pathway in the introduction section of this
process guide.  Please identify your school pathway below.

PATHWAY:                                                                                                                          

Are you sure this designated pathway is correct for your school? __ Yes  __ No

COLLECT, SORT, AND SELECT DATA

Overview of This Step

Data can tell a school’s story. Collecting and using information about the school and the
school’s community moves the message from feelings to facts. Gathering the right data
from a variety of sources can:

 Create a baseline on student skills and stakeholders’ attitudes and
beliefs

 Provide an accurate picture of current school processes and programs

 Guide actions taken to change outcomes

Data will be collected in four different domains; achievement, perception, demographics,
and contextual data (school programs and process).  Data will need to be disaggregated
to help School Improvement Teams make prudent decisions.  As data is available for the
MI-Plan online process, MEAP, MI-Access, Alternative LEP, AYP status and Ed. YES
data will automatically be downloaded and disaggregated, if appropriate, for an
individual school. Graphs and charts will be then be dynamically generated for use along
with other data in establishing student performance goals.  At a minimum, MEAP data
will need to be disaggregated by:

 Ethnicity
 Migrant
 Gender
 Limited English Proficiency (LEP)
 Socio-economic Status
 Special Education

The law and federal regulations require the examination of data in four categories to
determine if each category of students achieves identified Adequate Yearly Progress
(AYP) targets.  At least 30 students in a group will need to have taken a particular MEAP
test before a school is required to disaggregate results.  The four categories are:
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 Racial/Ethnic Groups

 Students with Disabilities

 Limited English Proficient Students

 Students from economically disadvantaged families

It is possible that smaller schools may not test enough students for meaningful
conclusions to be drawn from the data.  If such is the case, a school is encouraged to
look at student achievement trends over longer periods of time, and also to use
environmental scan data.  By researching “environmental scan” on the web,
considerable information is available about the world into which students will transition.

Purpose of this Step

By the end of this step in the school improvement process the School Improvement
Team will gather current data on achievement, perceptions, demographics, and
contextual influences (school programs and processes).  The sources of information that
help “tell the story” of the school will be prepared so the full faculty can carefully consider
the data during the next step.

Who Should Be Involved?

Ideally, the Steering Committee/School Improvement Team will decide what data is
needed for each category of measurement. Then the full faculty will have an opportunity
to look at a list of what is being gathered—so they can add their thoughts on sources.

How Much Time is Needed for This Step?

This varies depending on how readily available the data is, how many people are
working on it, and how short the timeline is. This step may take 8-20 hours.
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Process   Required

1. Schedule a Steering Committee/School Improvement Team meeting to discuss
data. During this meeting the staff will assign tasks for collection of data that tells the
current state of your school in four main categories using the What to Collect
Worksheets.  Data will be collected in:

1. Achievement
2. Perceptions
3. Demographics
4. Contextual (school programs and processes)

2. Schedule a Steering Committee/School Improvement Team meeting to
complete the Staff Survey and Contextual Data worksheet.  During this meeting
the School Improvement Team will assess the school’s programs and services.
Results from these activities will be used by the entire staff to determine strengths
and weaknesses and as help in developing goals.

3. Steering Committee/School Improvement Team conducts a Readiness to
Benefit Assessment.  The School Improvement Team/Steering Committee will
spend about 30-60 minutes discussing the readiness of staff to engage in the
collecting, sorting, and selecting data.

4. Review the results of the data with your Steering Committee/School
Improvement Team. Collecting data about the school can be like an archeological
dig—sifting through a lot of debris to find the artifacts that tell the story.

5. Consider what additional data needs to be collected. The Steering
Committee/School Improvement Team considers the types of data, where to find it,
and whether additional data needs to be found (for instance, you may need a more
recent parent survey).

6. Plan for and schedule a full staff meeting to review collected data. This will take
about 45 minutes and is a way to continually build buy-in for the school improvement
process.

 Staff in small groups of 4-5 staff members considers data and
sources. Staff looks at completed data collection worksheets What to
Collect Worksheets (prepared by the School Improvement team at
their first meeting for this stage) and adds their ideas on additional
sources, if needed.

7. Meet with Steering Committee/School Improvement Team again to review staff
input This meeting gives the School Improvement Team an opportunity to go over
staff input for additional data collection, check in on what data was collected, and
plan for the next step involving the creation of the school profile.

Cautions

Allow enough time to collect a wide variety of data--it can’t be a last minute job! Also, it’s
very tempting to jump into analyzing data as soon as it’s collected. It’s natural for
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members to want to solve problems and create plans immediately after previewing data.
This can bog a team down and add a lot of extra time. Urge staff to hold off on problem
solving for now as this collective analysis will be part of the process in the near future.

COLLECT, SORT, AND SELECT DATA READINESS TOOL
REQUIRED

Abilities (Able)
Yes No

Data about the school is known and readily available.
The Steering Committee/School Improvement Team has a sorting
scheme for data based upon multiple indicators (i.e.,
achievement, perceptions, demographics, contextual).
Time and support needed for Steering Committee/School
Improvement Teams to collect, sort and select data are identified
and available.
The staff trusts the Steering Committee/School Improvement
Team to collect, sort, and select data.
The Steering Committee/School Improvement Team knows how
to create quality charts and graphs and how to display data.
Issues Specific to the School:

Attitude (Willing/Secure)
Yes No

The Steering Committee/School Improvement Team values the
need to use data to make decisions,
The Steering Committee/School Improvement Team is willing to
include data that may be painful to look at.
Issues Specific to the School:

CONCLUSION: Relative to this issue/challenge, the constituents impacted are:

______ Unable and Unwilling _______ Able but Unwilling
______ Unable but Willing _______ Able and Willing

If your School Improvement Team answered no to any of the above “Readiness to
Benefit” statements, please consider contacting your local ISD for help with this process.

Next Steps:   After evaluating the information from the readiness tool, the appropriate
next step for our school is to . . .
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“WHAT TO COLLECT?” WORKSHEET

ACHIEVEMENT DATA - Strongly Recommended

Use the chart below to outline specifics about what achievement data to collect during
the school improvement process.

Indicator
Who is responsible

for getting this
data?

What do we want to
learn from this

data?

What, if any,
additional data

should we collect
for this area?

MEAP

Other State
Assessments
MI-Access
English
Language
Proficiency
Test

Norm
Referenced
Tests

Other local
assessment
data

Other (specify)
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“WHAT TO COLLECT?” WORKSHEET

Perception Data - Strongly Recommended

Use the chart below to outline specifics about what perception data to collect during the
school improvement process.

Indicator
Who is responsible

for getting this
data?

What do we want to
learn from this

data?

What, if any,
additional data

should we collect
for this area?

Climate
Surveys

Parent Surveys

Staff Surveys

Student
Surveys

Graduate
Follow-up
Studies

Technology
Surveys

Other locally
administered
survey
(specify)
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“WHAT TO COLLECT?” WORKSHEET

Demographic Data - Strongly Recommended

Use the graph chart below to outline specifics about what demographic data to collect
during the school improvement process.

Indicator
(Typically
Trends)

Who is responsible
for getting this

data?

What do we want to
learn from this

data?

What, if any,
additional data

should we collect
for this area?

School
Enrollment

Free and
Reduced
Lunch

Ethnicity,
gender, &
special
populations

Attendance
rates

Mobility

Drop Out Rate

Language
Proficiency

Other (specify)
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“WHAT TO COLLECT?” WORKSHEET

CONTEXTUAL DATA (School Programs And Processes) Strongly
Recommended

Use the chart below to outline specifics about what Contextual data to collect during the
school improvement process.

Indicator
Who is responsible

for getting this
data?

What do we want to
learn from this

data?

What, if any,
additional data

should we collect
for this area?

Discipline Data

Community
Partnerships

Parent
Attendance at
Conferences
and other
school events

Education
YES!
Instrument
Results

Academic
Programs

Professional
Development

Student
Support
Programs

Other (specify)
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PROGRAM AND PROCESS INVENTORY OPTIONAL

Use the program and process inventory document to collect data related to the contextual areas of your school.  This tool is designed
to help School Improvement Teams self audit programs and process to evaluate effectiveness of programs in the school and to
determine their impact on student achievement.  Resources, effort and time going into programs that don’t impact student learning or
the school’s mission can be rerouted to more effective research-based initiatives, strategies and interventions.

Who's Involved
Impact on Student

Achievement

Programs/Initiatives
Major Goal of the

Program
Which Students,

How Many?
Which
Staff

Duration of
Program High Med Low

Not
Sure

Data
Source

Reading Recovery

Accelerate reading
comprehension and
fluency with students
at least one grade
level behind in
reading

Title I Reading
68 Students

1st grade
reading
staff Full year X

Running
Records,
MEAP,
ITBS
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REFLECTIVE QUESTIONS - OPTIONAL

Reflective questions are designed to generate thought and dialogue about the data
collection stage in the School Improvement Process.   These particular questions are
meant to generate discussion among team members and to help focus the group on the
data collection process before, during, and after actually collecting the data.  Use
selected questions as focal points in dialogue among your team members and as
checkpoints to gauge whether your School Improvement Team did an adequate job
collecting enough appropriate data.   A team cannot possibly dialogue about all of the
issues but you might focus on several in each category for in-depth discussion and team
reflection.

Before Collecting Data

 Why am I collecting this data?

 How is the data we are about to collect related to student
achievement?

 What will the data tell us about student learning and teaching
strategies?

 What will the data not tell us about student learning and teaching
strategies?

 What are the roadblocks to collecting data at our school?

 What kind of data will give us the best information about student
learning and teaching strategies? (Gather data in different ways, from
different sources, and at different times- triangulation).

 How much data is needed?

 Who is going to collect it?

 What is the system for recording, displaying, and sharing the findings?

 How will we communicate the results of the data collection to
stakeholders?  Will it be the same for each group?

 What are the types of assessments of student learning that are
currently employed by our school? Are they available and easily
accessible?

After the Data Collection Process

 What evidence would demonstrate that we are fulfilling the
commitments embedded in our mission statement?
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 Do we have any existing or ongoing goals that lack baseline data for
which to measure progress?

 What data might help resolve challenges and “hot” issues in our
school?

 What do the assessments of student learning indicate are the areas of
strength in student learning?  What do the results indicate are
limitations in student learning?

 What are the general characteristics of the students, our school and or
community?

 What are the strongest characteristics of our school that set us apart
from other schools?

 What are the perceptions and opinions of the students, teachers,
parents and community members about the quality of our school?

 What does each group of stakeholders believe are the strengths of our
school? Limitations?

 Have perceptions and opinions about the quality of our school
changed over the years? If so, what are the trends or shifts in
perceptions and opinions that have been identified?

 What patterns and trends emerge from the data?

 Of the areas that need strengthening, how will we set priorities to
address those needs?  How do we determine this ranking?

 According to research, which of the needs have the greatest potential
for influencing student learning?

To help us accomplish our mission, what does the data tell us about:

 Student test performances
 Clear and shared focus
 High standards and expectations
 Supportive learning environment
 Parent/community involvement
 Collaboration/communication
 Monitoring of teaching and learning
 Progress of students with disabilities
 Feeder schools
 Curriculum, instruction, and assessment
 School climate
 Strong school leadership
 Professional development
 Family – School relations
 Materials and resources
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 Technology capacity
 Technology integration
 Teaching staff

Reflective Questions When Conducting Survey Questionnaires

 What is the purpose for administering a survey?

 What information do you want to collect?

 To whom do you need to give the survey in order to get this
information?

 How do you want the results displayed (charts, graphs, tables,
distributions, percentages, comparisons)?

 By what categories will you want to disaggregate the responses?

 How will you administer each of the surveys?

 How will you get the information from the surveys into some form,
such as a database, that will allow you to chart the results?

 Who is going to be responsible for doing the work?

DATA COLLECTION RUBRIC - REQUIRED

Definition: Collecting, sorting, and analyzing data helps School Improvement Teams
evaluate strengths and weaknesses of the school with the expressed goal of determining
how the school can best build on its strengths and improve on challenged areas in order
to enhance student learning in the school.

Characteristics: In order to collect, sort and analyze data, School Improvement Teams
need

 clearly presented, valid, and reliable data;
 a variety of sources of information (e.g. teachers, parents, students,

administrators, counselors, community members)
 a balance of different types of data measuring the pulse of current

school status compared with similar data over periods of time(e.g.,
student achievement scores, perceptions of stakeholders, behavioral
and attitudinal patterns, school programs and processes including
resource allocations, demographic patterns all in current and
longitudinal representation);

 to accurately interpret the data to identify both strengths and
challenges;

 to identify needs from strengths and challenges; and
 to set priorities for needs in a manner that addresses student learning.
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4 3 2 1
The data
collection is
presented in a
comprehensive
and
understandable
manner

Data from all four
data domains
clearly describes
strengths, and
weaknesses of the
school

Data from four or
data domains
adequately describes
strengths and
weakness of the
school

Data from several
data domains
minimally outlines
strengths, and
weaknesses of the
school

Limited or no valid
data is used.
Strengths and
weaknesses are not
outlined

The needs are
based on data
collected from a
variety of
sources

Data from all
possible sources
were included in
identifying
the strengths and
weaknesses of the
school

Most of the sources
were included in
identifying the
strengths and
weaknesses of the
school

Few sources were
included in
identifying the
strengths and
weaknesses of the
school

No information is
provided identifying
the strengths and
weaknesses of the
school

Data is based on
an adequate
sampling of
individuals

A large number of
individuals were
included in all
samples of data

Most samples had
Adequate number of
responses

Most samples did
not have enough
responses to
adequately represent
the data

No information is
provided about
the sample size, or
no samples were
taken

Data
incorporates
multiple
indicators
types

Data are provided
from all possible
types of
information, and
data are presented

Data are provided
from most types of
information, and data
are presented

Data are provided
from some types of
information, and data
are presented

No evidence of data
from different types
of information is
included, or no data
are presented

Data is
accurately
interpreted to
identify strengths
and weaknesses

All strengths and
weaknesses are
clearly based on an
accurate
interpretation of the
data

Most strengths and
weaknesses are
based on an
accurate
interpretation of the
data

Few strengths and
weaknesses are
based on an
accurate
interpretation of the
data

None of the
strengths and
weaknesses are
based on an
accurate
interpretation of the
data

The detected
needs are based
on the identified
strengths and
weaknesses

All needs are based
on the identified
strengths
and weaknesses

Most needs are
based on the
identified strengths
and weaknesses

Few needs are based
on the identified
strengths and
weaknesses

None of the needs
are based on the
identified strengths
and weaknesses, or
needs are not
presented

Priorities are set
for needs in a
manner that
addresses
student learning

Priorities are set for
all needs that
clearly indicate the
degree of impact on
student learning

Priorities are set for
most needs that
clearly indicate the
degree of impact on
student learning

Priorities are set for
few needs that
clearly indicate the
degree of impact on
student learning

Priorities are not set
for needs that
clearly indicate the
degree of impact on
student learning

Comments:
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PATHWAY REMINDER

Pathway:  The selection of the correct pathway helps ensure that the unique school
improvement requirements for your school’s specific designation will be fulfilled. Your
school has determined its school improvement pathway in the introduction section of this
process guide.  Please identify your school pathway below.

PATHWAY:                                                                                                                          

Are you sure this designated pathway is correct for your school? __ Yes  __ No

BUILD AND ANALYZE THE SCHOOL PROFILE

Overview of This Step

A school profile is a summary of information that describes the students within a specific
school.  The profile enables the school to identify student strengths and needs.  It is the
source from which student performance goals emerge, and provides baseline
information related to student performance that can later be used in determining the
success of the school’s improvement plan.  Whenever possible, the use of charts and
graphs can strengthen the presentation of data and make comparisons easier.  It is also
critical to carefully analyze data and provide interpretation of the findings. This stage of
school improvement planning is about helping all stakeholders understand the school’s
story. Displaying achievement and other data types in ways that are understandable to
all audiences stimulates shared responsibility for education among teachers, parents,
community members, and the students themselves. Readers of the school profile should
be able to find the answers to these questions:

 What is supporting or hindering student’s abilities to achieve?

 How are the students at our school performing on various
achievement measures?

 What is the demographic makeup of our school (is the population
changing over time)?

 How are the various stakeholders involved in the school (such as
parents and community) and what are their perceptions of our school?

Schools using other approaches such Lezotte or NCA may complete their School Profile
using other materials. This may mean that data analysis resulting in establishing student
performance goals would be imported at Step 4 in the MI-Plan process.  It is important to
remember that there is an advantage to using MI-Plan online in the development of the
school profile rather than importing goal statements based on the development of a
school profile offline.  By using MI-Plan online, baseline data is integrated into the
process and can be used more easily to measure a school’s success in attaining a goal.
Thus, developing the profile online can be a timesaver later in the process   However,
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the options will need to be carefully considered before starting over or repeating
previous actions that can result in a “here we go again” response from the staff.

Readiness

The School Improvement team has:

 collected data from multiple indicator areas (achievement perception,
demographics, and contextual – school programs and processes).

 determined the appropriate degree of detail so that the staff will focus
on high level themes that later become goals, rather than
strategies/interventions that support goals

 created displays of the data that enhance staff understanding.

The Build and Analyze the School Profile Readiness Tool will help determine if staff
and/or School Improvement team is ready for this step.

Purpose of This Step

All staff will analyze data showing the current status of the school. It will become clear
where there are areas of concern, what the strengths are, and what to celebrate. A
prioritized list of challenges will be generated and used in the next steps to develop
goals and an action plan.

Who Should Be Involved?

The whole faculty participates in the Data Carousel Activity. The School Improvement
team meets to process the information gathered from that meeting.

How Much Time is Needed for This Step?

2 to 4 hours for staff to review data and write narrative statements about the collected
data.
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Process   Required

1. Schedule a full staff meeting to review data.  Reviewing data can be done all
at once or divided into two meetings with staff. This is a hands-on opportunity for
staff to look at the data and work in small groups to figure out what the data
contributes to the school’s story.

2. Craft narrative statements.  Staff, broken into small groups to review data, will
write descriptive non-evaluative statements about each data source. Please see
examples on pages 7 and 8.

3. Decide which of the narrative statements are strengths and which are
challenges.  Some will be both strengths and challenges! Statements such as
“Limited English Proficient Language learners have increased by 25% between 1998
and 2001” can be a challenge because instruction must accommodate these
students’ needs but also be a strength because this population adds to the diversity
of the school.

4. Prioritize challenges.  After narrative statements are organized into strengths and
challenges, staff members should prioritize the challenges based on the greatest
needs of the school.  Each individual staff member should prioritize the challenges
and these ratings can be tallied to determine an overall ranking.

5. Create the school profile.  After the narrative statements are created in each of
the four areas: achievement, demographics, perceptions and contextual data, they
can be organized into a school profile using a notebook system or the on-line version
of MI-Plan.

6. Find a way to make the school profile visual to stakeholders.  The School
Improvement Team discusses ways to make the information accessible such as wall
displays, notebooks, or folders.

Cautions

Some have learned the hard way that raw data can cause confusion and be
misinterpreted. Data should always be clearly labeled and displayed so that all
stakeholders can read and understand it.
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BUILD AND ANALYZE SCHOOL PROFILE READINESS TOOL
REQUIRED

ISSUE/CHALLENGE: Facilitate whole staff involvement in building and analyzing the
school profile.

Abilities (Able)
Yes No

Steering Committee/School Improvement Team has collected
data from multiple sources.
Steering Committee/School Improvement Team has decided
what data to share with staff and how it will be displayed.
Time is available for full faculty to provide input on data that
presents a full picture of the school.
Faculty understands how to read/interpret charts and graphs of
MEAP, standardized tests, and other local data.
Staff knows how to write a narrative statement based on the data
display.
There is a process for reaching consensus on prioritized
concerns (i.e., Rating and Ranking).
Issues Specific to the School:

Attitude (Willing/Secure)
Yes No

Staff values the use of data in making decisions.
Staff appreciates the need to improve student learning.
Desire to provide input exists and has been demonstrated by
prior actions.
Climate fosters open/candid sharing.
Issues Specific to the School:

CONCLUSION: Relative to this issue/challenge, the constituents impacted are:

______ Unable and Unwilling _______ Able but Unwilling
______ Unable but Willing _______ Able and Willing

If your Steering Committee/School Improvement Team answered no to any of the above
“Readiness to Benefit” statements, please consider contacting your local ISD for help
with this process.

Next Steps:    After evaluating the information from the readiness tool, the appropriate
next step for our school is to…
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REFLECTIVE QUESTIONS ABOUT THE SCHOOL PROFILE STEP
- OPTIONAL

Planning the school profile

 How can MI-Plan help us with developing our school profile?

 After collecting the data, what information should be included in the
school profile?

 How should staff be involved in developing the school profile?

 How will we organize and assign tasks so that the profile is completed
in a timely fashion?

Preparing Data

 Are we utilizing MI-Plan to its full potential?

 Where is the information and how must it be prepared for the school
profile?

 Has the data been checked for accuracy?

Displaying Data

 What are the characteristics of good data displays?

 What data displays should be included in the school profile?

 Are all data elements represented in an easy to read format?

 Do the data displays have a graphical representation and a narrative
statement?

Analyzing and Describing Data

 What important facts are represented in the data displays?

 What are good narrative statements?

 Who should be involved in developing narrative statements?

Sharing the School Profile

 What must be done to finalize the school profile?

 Who should receive a copy of the school profile?
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 What should be done to assure that people understand the school
profile?

 Have we mapped out how to communicate the results of the school
profile data?
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WRITING NARRATIVE STATEMENTS

Narratives are objective statements of fact about school data representing student
achievement, demographics, school programs, school processes, and stakeholder
perceptions.  This school data will be evaluated during the process of deciding on an
improvement goal for your building.  The statements must communicate important facts
clearly and objectively to help your steering committee/school learning improvement
team focus on areas that need improvement and that celebrate areas of strengths.

Each Narrative Statement Should:

 Communicate a single idea

 Be short, clear sentences or phrases

 Be descriptive rather than evaluative

 Use everyday language that is easy to understand

 Be independent statements that don't require a reader to refer back to
the data for understanding

1. Keep it simple—communicate a single idea about student performance.

“ 7th grade reading achievement on the state assessment
increased 34% between 1999 and 2001.”

2. Make the narrative statement short and easy to read.

“The number of Limited English Proficient Learners at our
school increased from 25 to 45 between 1997 and 2001.”

3. Avoid evaluative statements—just describe what you see in the data, not why or
what to do about it.

“38% of parents state they do not receive information
about ways to help their children learn at home.”

Not: “We need to adopt new math textbooks.”

Not: “Our reading scores are going down because we lost time with
the new class schedule.”
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EXAMPLE OF NARRATIVE STATEMENTS WRITTEN FROM
ACHIEVEMENT DATA

Percent of Grade 4 Students Meeting State Standards
Michigan Elementary School - 1997-2000 MEAP Data

Blue = 1997,  Red = 1998,  Yellow = 1999,  Green = 2000

Narratives

Grade 4 students in Michigan Elementary School have increased students meeting math
proficiency standards on the MEAP from 20% of students in 1997 to 59% of students in
2000.

Grade 4 students in Michigan Elementary School have increased students meeting state
reading proficiency standards on the MEAP from 56% of students in 1997 to 75% of
students in 2000.
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DATA CAROUSEL ACTIVITY - REQUIRED

How Much Time Is Needed? 2 -3 Hours

There are many ways to do this! The essence of the activity is that all staff have a
chance to see the same data and formulate what they believe are strengths and
challenges.

How The Activity Works:

 Data in four categories (achievement, perceptions, demographics,
contextual) is prepared for staff member groups to review at four
different stations.

 Staff members are divided into groups of no more than eight people.
For a faculty of more than about 32 the data “stations” should be
duplicated, i.e., two stations for each of the four types of data.

 Each group considers the data and writes narrative statements. After
approximately 20 minutes, the group looks at a new type of data.

Important: Divide staff members up into mixed groups so they have the benefit of
various perspectives as they consider the data.

How To Present The Data:

The packet method—1 packet per data type placed at each table. Direct staff members
to review the data individually in their small groups. After each person has considered all
data, the group discusses strengths and concerns and the recorder writes these key
points on two different sheets. At the end of the rotation, the sheets are collected and the
group rotates to the next data station (or the data is rotated). This process continues so
that each group looks at all types of data.

The large chart method—data displayed on walls and tables

All data is enlarged so that it is easier to digest and understand. An advantage of this
method is that it makes it easier to have conversations about the data.

Explaining The Activity:

Each group will consider all the data and information that’s been collected for each area.
The group gets to look at a different type of data.

 Each group should choose a recorder and a facilitator who will keep
you on track.

 The task is to look at all the data sets at the table.
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 As a whole group, generate a brief narrative statement about each
piece of data on the Narrative Tally Sheet. Narrative statements
should: be simple, communicate a single idea about student
performance, and be non-evaluative. See Three Tips for Writing
Powerful Narrative Statements in the resource section of this chapter.

 After 25 minutes, each group moves on to the next set of data, first
reading what the other group wrote, then creating new and/or modified
statements the group agrees on. Groups will have 25 minutes at the
second, third, and fourth tables.

Very important! The group should not spend time during this exercise generating
solutions or having conversations about how to fix the concerns—this comes later.

Two Ways To Determine If Narratives Are Strengths, Challenges, Or Both:

 When the last rotation is finished, Steering Committee/School
Improvement Team members collect narrative statements for each
data category, type into the narrative tally sheet forms (keeping the
redundancies) and print them out. When staff returns each group will
read through the entire list and mark off redundant statements. (For
example, each group should have written a statement about a three
year trend in state assessments of reading—the small group decides
which statement is most accurate and clear. Next, the leadership team
presents the statements on the overhead projector and the whole
group agrees on the most accurate statements and then decides if this
statement is a strength or a challenge (it may be both!).

-or-

 If the technology is available, the narrative statements can be typed
directly into MI-Plan and then projected for the entire group to read,
discuss, and determine if the statement is a strength or a challenge.
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NARRATIVE TALLY SHEET – ACHIEVEMENT DATA     REQUIRED

The purpose of this form is to help School Improvement Teams fully understand data representations and what they say about your
school.  Your Steering Committee/School Improvement Team should review collected data and write non-evaluative narrative
statements in the form below noting whether the statements are strengths of the school or potential challenges.   These forms will be
used as part of the data carousel activity.  See data carousel activity in the resource section of this chapter for more details about the
carousel process.

Data Source Narrative Statement Strength Challenge

     MEAP
Grade 4 students in Michigan Elementary School have increased students meeting math
proficiency standards on the MEAP from 20% of students in 1997 to 59% of students in
2000.

     Yes
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NARRATIVE TALLY SHEET – PERCEPTION DATA   REQUIRED

The purpose of this form is to help School Improvement Teams fully understand data representations and what they say about your
school.  Your Steering Committee/School Improvement Team should review collected data and write non-evaluative narrative
statements in the form below noting whether the statements are strengths of the school or potential challenges.   These forms will be
used as part of the data carousel activity.  See data carousel activity in the resource section of this chapter for more details about the
carousel process.

Data Source Narrative Statement Strength Challenge
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NARRATIVE TALLY SHEET – DEMOGRAPHIC DATA   REQUIRED

The purpose of this form is to help School Improvement Teams fully understand data representations and what they say about your
school.  Your Steering Committee/School Improvement Team should review collected data and write non-evaluative narrative
statements in the form below noting whether the statements are strengths of the school or potential challenges.   These forms will be
used as part of the data carousel activity.  See data carousel activity in the resource section of this chapter for more details about the
carousel process.

Data Source Narrative Statement Strength Challenge



School Improvement Planning Process Guide

Step 3 SIP Guide 3.0 Page 14

NARRATIVE TALLY SHEET – CONTEXTUAL DATA - REQUIRED

The purpose of this form is to help School Improvement Teams fully understand data representations and what they say about your
school.  Your Steering Committee/School Improvement Team should review collected data and write non-evaluative narrative
statements in the form below noting whether the statements are strengths of the school or potential challenges.   These forms will be
used as part of the data carousel activity.  See data carousel activity in the resource section of this chapter for more details about the
carousel process.

Data Source Narrative Statement Strength Challenge
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PRIORITIZE CHALLENGES WORKSHEET   REQUIRED

After challenges are identified, engage staff by having them individually prioritize
challenges by how severe, how crucial, and how responsive, or within the power of the
school to change. Your team can tally individual ratings for each challenge for all staff
members first and then compile all ratings to come up with an overall rating. The highest
numbers indicate the highest need.

Challenges Identified in Data
Carousel Activity

How Severe?
Rate each item
1-5. 5=greatest
dissatisfaction
with results, i.e.,
lowest test
scores, worst
problem

How Crucial?
Rate each item 1-
5.
5=most important
issue, needing
most attention

Individual
Ratings
Tally responses in
each box.  The
highest totals
indicate highest
priorities.

Group
Ratings
Tally responses
from all staff or
group members.
Divide by the total
number of staff.
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SCHOOL PROFILE CHECKLIST   STRONGLY RECOMMENDED

Please use the following checklist with your school staff to determine your team’s
effectiveness with the school profile process.

Quality Indicators Yes No

1. Data has been chosen in the data collection stage to construct a
school profile with multiple pieces of data per category.

2. The data collected for our school profile tells us how our students
performed on MEAP, standardized assessments, MI-Access, Alt. LEP
Assessment, district assessments and classroom-based
assessments.

3. The school profile has data from different sources and from four
categories: achievement, perception, demographics, and contextual
data.

4. The school profile shows emerging trend lines against baseline data.

5. The school profile shows progress toward previously established
goals.

6. The school profile adequately disaggregates data to help establish
patterns.

7. Needs for school improvement are emerging from the school profile.

8. We have highlighted positive trends in our school profile for
celebration.

9. A method has been established for reporting the school profile to our
learning community.

10. All stakeholder representatives have been involved in the school
profile process.
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HOLISTIC RUBRIC FOR ANALYZING DATA
REQUIRED

4

 The school improvement team uses a comprehensive data
collection process.  Data is collected from all pertinent and critical
domain areas

 The school improvement team can clearly describe its strengths
and limitations based on the data collected for the school profile.

 The school improvement team uses MI-Plan to collect data and to
manage their school profile.

 The School Improvement Team reviews disaggregated data

 There is evidence of systematic follow-up studies and longitudinal
analyses of trends, supported by MDE’s data collection and
management system.

 All stakeholders are involved in helping to gather information and
data for the school’s profile, when appropriate, and not
jeopardizing data confidentiality

 A management system is in place to readily access the data and
to retain the school’s profile data over time for the purpose of
easily updating the profile and for developing a longitudinal
analysis of trends.

3

 There is some evidence of a data collection process used by the
school improvement team.  Data is collected from most pertinent
areas.

 The collection of data for each of the critical data domains of
information provides an accurate and adequate reflection of overall
school performance

 Sufficient types and amounts of data are collected to enable the
school to determine areas of strength, as well as limitations that
the school could address in its school improvement plan.

 Data collected for the profile is disaggregated by appropriate
subgroups
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2

 A data collection process is used but it is not comprehensive or
systematic.  Not all critical data domains are addressed

 Some data are disaggregated in appropriate sub-groups

 A system for managing the data collected in the profile is not fully
being utilized.

 The school can cite some of its strengths and limitations based on
the data collected in the profile, but needs to collect more data in
order to fully review the critical dimensions of information required
for the profile.

1

 An insufficient amount of data is collected by the school
improvement team.

 None of the data in the profile are disaggregated within
appropriate sub-groups

 The MI-Plan is not being used for tracking progress or trends over
time.

 The school improvement team has limited confidence in its ability
to identify its strengths and limitations based on the data collected
for the profile.

0

 Little or no data sets are collected for the school profile.

 Any data that are collected is in response to a specific problem or
issue at the school, rather than within key domains of information
pertinent to school improvement planning.

 MI-Plan is not used

 It is not possible to cite the school’s strengths or limitations based
on the limited data collected by the school
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RUBRICS:  SCHOOL PROFILE

Optional

PURPOSE OF SELF EVALUATION:
1.  To help ensure that the school knows the expectations described in the rubrics
2.  To make sure the school understands on what criteria they are being evaluated
3.  To use the rubrics as guidelines in completing their School Profile and Improvement Plan
4.  To help the visiting team know how the school is viewing themselves

Directions: Use the following rubric to measure the quality of your School Profile.   These are
discrete rubrics, meaning only the score points listed for each criterion can be
selected.  For example, Criterion A for the School Profile lists score points of 5,
and 0.  The scorer must choose which criterion description best fits that aspect of
the Mission Statement.  The scorer cannot choose to give a 4 on Criterion A
because a score point of 4 is not listed for that criterion.  80% is the guideline for
passing.  When the % score is lower than 80%, it will be critical to make any
necessary modifications to help ensure quality and a score higher than 80%.

ENTER SCORE
CRITERION A:

The profile is of high quality.

5 Points The profile is complete, well organized (table of contents, etc.), clear,
and concise.

3 points The profile does not meet all of the criteria above.
0 Points The profile does not meet any of the criteria above.

CRITERION B:
Sufficient data have been collected.

5 Points The school collected data from at least three sources.
3 Points The school collected data from two sources.
1 Point The school collected data from one source.
0 Points The school collected no academic performance data.

CRITERION C

Appropriate data have been collected.

5 Points The school collected data using both standardized (common metric)
assessments and locally developed (context bound) assessments.

2 Points The school collected data using only one type of assessment
(standardized or locally developed).

0 Points The school collected no academic performance data.
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*  Note:  NCA recognizes that in some goal areas, limited standardized assessments are
available.  However, for a school to earn more than 2 points, it must
demonstrate that a thorough search for standardized assessments has been
conducted.

CRITERION D

Sufficient data have been collected for school data: Students.

4 Points The school has collected comprehensive data about student
performance.

2 Points The school has collected limited data about student performance.
0 Points The school has collected no data about student performance.

CRITERION E

Sufficient data have been collected for school data: Instructional.

4 Points The school has evidence about the instructional practices in all areas.
2 Points The school has evidence about the instructional practices in some

areas.
0 Points The school has not collected evidence about instructional practices.

CRITERION F
Sufficient data have been collected for school data:  Community.

2 Points The school has collected comprehensive data about the community.
1 Point The school has collected limited data about the community.
0 Points The school collected no data about the community.

CRITERION G

Sufficient data have been collected for unique local insights.

2 Points The school collected data about student performance from all of the
following sources:  students, parents, or faculty.

1 Point The school collected data about student performance from one of
these sources.

0 Points The school did not collect student performance data from any of these
sources.
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CRITERION H

Sufficient data have been collected for information on former students.

3 Points The school collected thorough data about former students.
2 Points The school collected some data about former students.
0 Points The school did not collect data about former students.

CRITERION I
The data have been disaggregated.

4 Points The profile includes at least three disaggregations.
2 Points The profile includes two disaggregations.
1 Point The profile includes one disaggregation.
0 Points The profile includes no disaggregations.

CRITERION J

The collected data have been analyzed and implications for the data have
been identified.

8 Points The profile identifies the findings, analysis of the data, and a set of
implications

5 Points The profile identifies all but one of the components above.
2 Points The profile identifies few of the components above.
0 Points The profile does not identify any of the components above.

CRITERION K

The data are presented in graphic table or chart form.

2 Points Clear, concise, and understandable graphs, tables and charts are
provided in the profile

1 Point Graphs, tables, and charts are provided but are not always clear,
concise, and understandable.

0 Points No graphs, tables, or charts are provided.
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PROFILE EVALUATION

Criteria

A. The profile is of high quality.   (5 points possible)

B. Sufficient data have been collected.   (5 points possible)

C. Appropriate data have been collected.  (5 points possible)

D. Sufficient data have been collected for school data:  students.  (4
points possible)

E. Sufficient data have been collected for school data:  instructional.   (4
points possible)

F. Sufficient data have been collected for school data:  community.   (2
points possible)

G. Sufficient data have been collected for unique local insights.  (2 points
possible)

H. Sufficient data have been collected for information on former
students.   (3 points possible)

I. The data have been disaggregated.  (4 points possible)

J. The collected data has been analyzed and the implications of the data
have been identified.  (8 points possible)

K. The data are presented in graphic, table or chart form.  (2 points
possible)

TOTAL POINTS POSSIBLE: 44

TOTAL POINTS EARNED:

Used with permission of North Central Association-Commission on Accreditation and
School Improvement
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PATHWAY REMINDER

Pathway:  The selection of the correct pathway helps ensure that the unique school
improvement requirements for your school’s specific designation will be fulfilled. Your
school has determined its school improvement pathway in the introduction section of this
process guide.  Please identify your school pathway below.

PATHWAY:                                                                                                                          

Are you sure this designated pathway is correct for your school? __ Yes  __ No

SET STUDENT PERFORMANCE GOALS

Overview Of This Step

 * If you are entering the school improvement process at this point, a school will
need to carefully review requirements for two-year planning if applicable.

A critical step in the school improvement process is the establishment of student
performance goals that are based on a careful analysis of achievement data including
Education YES, Adequately Yearly Progress data (AYP), and disaggregation of all data
collected from the four data domains (achievement, perception, demographics,
contextual).  A careful review and analysis of this data creates rationale for each student
performance goal developed in the process.  It’s also necessary to connect data from at
least three sources that will establish a compelling case for your goals. The ultimate
objective is improving student achievement. Goal setting involves questions such as:

 What are the areas of greatest need in our schools?

 What goals are already required by the district or state, i.e.: Title I
Schools, English/Language Arts, Social Studies, Science,
mathematics, etc.?)

 Which goal has the highest potential for impact on student
achievement?

To prioritize the student performance goals, the team must closely review all data and
research and collectively determine the best way to help students achieve at higher
levels. For example, writing could be goal, but it can also be a powerful strategy related
to informational reading.  Depending on the number and type of potential goals, you may
wish to keep it a goal or a strategy. The team will follow a systematic process to develop
focused, student-centered, measurable, and realistic goals to improve student
achievement.

A frequently asked question is how many student performance goals and how many
strategies/interventions are recommended for a school improvement plan?  No Child Left
Behind requires goals in reading and/or mathematics if a school has been identified for
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improvement based on the AYP formula. If a school is identified for improvement in both
reading and math, it may be wise to focus primarily on these two areas and less on
additional student performance goals.  For schools that are not identified for
improvement, an important factor in determining the number of student performance
goals is an analysis of achievement data. In the MI-Plan student performance goal
setting process, schools are asked to identify a minimum of three data points that make
a compelling case for each goal.  As a result, the total number of student performance
goals could well be determined by whether compelling data sources data exist for a
specific student performance goal. Overall, a maximum of four goals, active at any given
time, with a maximum of four interventions per goal, is recommended.

Readiness

Staff has worked together to collect data and create narrative statements about the data.
Strengths and challenges have been identified prior to this step. The Set and Prioritize
Goals Readiness Tool will help determine if staff is ready to move on to this step.

Purpose Of This Step

Challenges/concerns will be grouped into themes. Goal statements that are based on
student achievement, student-centered, clear, and measurable are written and
prioritized.

Student Performance Goal Example

Goal Statement: All students will increase skills in mathematical problem solving and
concepts at all grade levels.

Rationale/justification using 3 sources of data

1. 7th grade MEAP math scores show 42% Satisfactory
2. Former student survey shows that 47% felt unprepared for 9th grade algebra.
3. Terra Nova math scores are the 2nd lowest of the 4 core areas.

Critical Elements:

Student performance goal:  A student performance goal is a statement describing
what is to be developed with students.

 “Essence” of a Student Performance Goal:  The essence of the goal defines what a
school will work on to improve student achievement, or clearly describes the points of
emphasis related to the goal.  Strategies/interventions and activities address the
identified gaps in learning that are outlined from the “essence” of the goal.

For example, a goal may be to improve mathematics skills, but the essence of the goal
will drive elements within mathematics to include learning strands such as probability,
statistics, or number sense.  The essence of the goal “peels the onion” to expose a more
critical and detailed view of the goal.  These points of emphasis will largely determine
your assessments.
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Strategy/intervention:  Strategies/interventions are specific research-based activities
that are done to or with students to improve student achievement.  It is the
strategy/intervention that actually takes place with students that will affect student
performance.

Who Should Be Involved?  Required

The Steering Committee/School Improvement Team will be involved in writing the
student performance goal statements. Full faculty will have an opportunity to read
through and comment on goal statements created by the School Improvement Team.

How Much Time Is Needed For This Step?

2-4 hours.
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Process - Required

1. Schedule a Steering Committee/School Improvement team meeting to
review narratives and write student performance goals.  The Steering
committee/school improvement team meets to review the challenges identified from
the narrative statements and discuss emerging themes.  The MDE SIP Tool (MI-
Plan) has a specific format for inputting narratives, indicating if they are strengths or
challenges and for writing student performance goals.

2. Challenges are grouped into goal target areas.  As the steering
committee/school improvement team members review their school data, goal target
areas will emerge repeatedly from different sources of data. These might be in the
areas of reading, the process strands of mathematics, thinking skills and behaviors,
or achievement gap issues. The Emerging Goal Target Area Worksheet may be
useful for grouping prioritized challenges.

3. Write student performance goal statements.  Using the Goal Writing
Worksheet, Steering committee/School Improvement Team members write goals.
Be careful to follow the outline described in the goal section of this chapter.  Each
student performance goal must have three sources of data that will establish a
compelling case for your goals.  Encourage conversations about the goals.

4. Review student performance goal statements and the essence of goals.
Once the student performance goals are written they should be reviewed by all staff
members (even those not involved in writing them) to gain their insight and support.
Use the rubric to evaluate the quality of your written goals.

5. Prioritize student performance goals.  Based on the conversations among
staff members in school improvement meetings and full staff meetings, staff comes
to consensus on the school’s most pressing needs and priorities; use a Consensus
Method described earlier in Step 1 of this process guide.  It is important for all staff in
some way to participate in the decision on priorities, How to involve staff will vary by
school.

6. Determining the Essence of the Student Performance Goal.  By analyzing
the data and determining what needs to be targeted, the key elements (essence) of
the goal are specified.  This lays a foundation for Step 5 Research To Select
Effective Practices.

Cautions

It has been said that having clear student performance goals is indispensable to
accomplishing what is desired and that “it is better to aim high and miss than to aim low
and hit.” To set appropriate student performance goals, School Improvement Teams
must be aware of what is possible by looking at high performing schools with similar
demographic conditions. Also, teams must be careful to make the distinction between
student performance goals and strategies/interventions.
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SET AND PRIORITIZE GOALS READINESS TOOL - REQUIRED

ISSUE/CHALLENGE: Facilitate whole staff involvement in setting and prioritizing
student-centered achievement goals.

Abilities (Able)
Yes No

Narratives have been identified as strengths or challenges
Narratives have been grouped into themes.
Staff and steering committee/school improvement teams
understand the difference between themes, student performance
goals, and strategies/interventions.
The steering committee /school improvement team represents the
various stakeholders well.
The steering committee/school improvement team understands
what processes the whole staff will want to be part of and which
the school improvement team can conduct.
The steering committee/school improvement team understands
the attributes of quality goals.
The steering committee/school improvement team has
considered state or district goals that must be included in the
plan.
Staff understands the difference between first and second order
of change.
The steering committee/school improvement team can facilitate
the drafting of student performance goals that are written in terms
of student achievement rather than in terms of adult actions.
Time has been allocated for whole staff in drafting or review of
goals.
Issues Specific to the School:

Attitude (Willing/Secure)
Yes No

Climate fosters open/candid sharing.
Staff values the need to set student-centered achievement goals.
Staff recognizes the value of providing input to contribute to
decision-making.
Staff trusts school improvement team to draft themes or goals on
data received.
Staff is secure in defining why they believe certain actions will
result in demonstrated differences of student achievement.
Issues Specific to the School:

CONCLUSION: Relative to this issue/challenge, the constituents impacted are:

______ Unable and Unwilling _______ Able but Unwilling
______ Unable but Willing _______ Able and Willing

If your School Improvement Team answered no to any of the above “Readiness to Benefit” statements, please consider
contacting your local ISD for help with this process.

Next Steps: After evaluating the information from the readiness tool, the appropriate
next step for our school is to . . .
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WRITING GOALS

Goals identify what the school community wishes to develop within students. In the
development of the School Profile, a compelling case for each of the goals was
established.  The following goals are provided as examples of appropriate goal
statements:

1. All students will improve their reasoning skills to solve problems in all
curricular areas.

2. All students will demonstrate an improved ability to read and comprehend
expository text in all curricular areas.

3. All students will increase their scientific reasoning skills across the
curriculum.

Student performance goals identify what the school community wishes to develop within
students. These typically include knowledge and the ability to apply knowledge.

Compelling Evidence

Enter your goal statements from your school profile/needs assessment, and three
sources of support data which make a compelling case for each goal.  See example
below:

Goal Statement: All students will increase skills in mathematical problem solving and
concepts at all grade levels.

Rationale/justification using 3 sources of data

1. 7th grade MEAP math scores show 42% Satisfactory

2. Former student survey shows that 47% felt unprepared for 9th grade algebra.

3. Terra Nova math scores are the 2nd lowest of the 4 core areas.

Define The Essence Of The Goal

The essence of the goal defines what a school will work on to improve student
achievement, or clearly describes the points of emphasis related to the goal.
Strategies/interventions and activities address the identified gaps in learning that are
outlined from the “essence” of the goal.

For example, a goal may generally to mathematics, but the essence of the goal will drive
elements within mathematics to include learning strands such as probability, statistics, or
number sense.  The essence of the goal “peels the onion” to expose a more critical and
detailed view of the goal.  These points of emphasis will largely determine your
assessments.



School Improvement Planning Process Guide

Step 4 SIP Guide 3.0 Page 7

EMERGING GOAL TARGET AREA WORKSHEET - REQUIRED

What goal target areas are emerging from the data results? What are the strengths in
your school? What areas does your school need to work on? What are the most critical
areas? Which areas will you target (essence) for learning improvement?

Goal Target
Area

Is it Strength? Is it a
Challenge?

Most Critical Target Area
“Essence”

Use the answers to these questions to help develop goals for your school.
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STUDENT PERFORMANCE GOAL WRITING WORKSHEET -
REQUIRED

A strong school-wide school improvement program plan includes well-defined goals.
This worksheet is designed to help your steering committee/school improvement team
define these goals.   Write your goals in the goal statement section of the worksheet and
review the quality of your goals by evaluating them against the reflective questions
provided on the worksheet later in the resource section of this chapter.  If your learning
improvement team answers no to any of the questions, revise your goal to fit the
parameters and criteria of a well-written student performance goal.

Sample Student Performance Goals:

1. All students will improve their reasoning skills to solve problems in all
curricular areas.

2. All students will demonstrate an improved ability to read and
comprehend expository text in all curricular areas.

3. All students will increase their scientific reasoning skills across the
curriculum.

Draft Goal Statement: Essence of the Goal:

Goal Review: Yes No

Is the goal focused on student performance and
academic achievement?

Is the student performance goal clearly stated?

Is the student performance goal driven by data
from the school profile?

Does your student performance goal address all
of the school's learners?

Is the student performance goal supportive of the
school’s mission and beliefs?

Is your student performance goal supported by
three compelling sources of data

Make revisions to your goal if you answered no to
any questions.

If you answered “no” to any of the questions above, consider reviewing your draft goal statement
and making revisions as appropriate.  Revised Goal Statement:
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STUDENT PERFORMANCE GOAL RUBRIC   REQUIRED

Use this student performance goal rubric provided below to rank the quality of your
student performance goals with 5 being strong and 1 being weak. You should have your
entire steering committee/school improvement team go through this process and then
aggregate the scores to get an overall ranking.   Review the rankings and intentionally
address any question that falls in the 1-3 range.

Strong Weak
Reflective Questions to Ask When Developing  Student
Performance Goals

5 4 3 2 1

1. Are your student performance goals supported by data?

2. Are your student performance goals developed from
multiple sources of data?

3. Has there been adequate input from all stakeholders while
developing your school student performance goals?

4. Are your student performance goals realistic?

5. Are your student performance goals focused on academic
achievement?

6. Are there specific improvement needs for your developed
goals?

7. Do your student performance goals align with the overall
direction of your district?

8. Are your student performance goals clearly written?  Are
they understandable to non-educators?
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RUBRICS:  STUDENT PERFORMANCE GOALS

Optional

PURPOSE OF SELF EVALUATION:
1.  To help ensure that the school knows the expectations described in the rubrics
2.  To make sure the school understands on what criteria they are being evaluated
3.  To use the rubrics as guidelines in completing their School Profile and Improvement Plan
4.  To help the visiting team know how the school is viewing themselves

Directions: Use the following rubric to measure the quality of your mission statement.  These
are discrete rubrics, meaning only the score points listed for each criterion can be
selected.  For example, Criterion A for Student Performance Goals lists score
points of 5, 2, and 0.  The scorer must choose which criterion description best fits
that aspect of the Student Performance Goals.  The scorer cannot choose to give
a 4, 3 or 1 on Criterion A because these score points are not listed for that
criterion.  80% is the guideline for passing.  When the % score is lower than 80%,
it will be critical to make any necessary modifications to help ensure quality and a
score higher than 80%.

ENTER SCORE
CRITERION A:

The student performance goals are supported by an analysis of data from
the profile.

5 Points All goals are supported by an analysis of data from the profile.
2 Points Some of the goals are supported by an analysis of data from the

profile.
0 Points None of the goals are supported by an analysis of data from the

profile.

CRITERION B:

The student performance goals are supportive of the mission and belief
statements of the school.

2 Points All of the student performance goals are supportive of the mission and
belief statements of the school.

1 Point Some of the student performance goals are supportive of the mission
and belief statements of the school.

0 Points None of the student performance goals are supportive of the mission
and belief statements of the school.
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CRITERION C

The student performance goals are phrased in terms of student
performance.

4 Points All goals are written in terms of student performance.
2 Points Some goals are written in terms of student performance.
0 Points None of the goals are written in terms of student performance.

CRITERION D
The student performance goals address all of the school’s learners.

4 Points All goals address the entire student body.
2 Points Some goals address the entire student body.
0 Points None of the goals address the entire student body.

CRITERION E

The student performance goals reflect an emphasis on student growth.

4 Points All goals contain a growth verb or other indication of improved
performance.

2 Points Some goals contain a growth verb or other indication of improved
performance.

0 Points None of the goals contain a growth verb or other indication of improved
performance.

CRITERION F

The student performance goals do not contain interventions or
assessments.

2 Points None of the goals contain interventions or assessments.
1 Point Some of the goals contain interventions or assessments.
0 Points All of the goals contain interventions or assessments.

CRITERION G

The student performance goals do not contain the anticipated increase in
achievement or change in behavior.

2 Points None of the student performance goals contain the anticipated
increase in achievement or change in behavior.

1 Point Some student performance goals contain the anticipated increase in
achievement or change in behavior.

0 Points All of the student performance goals contain the anticipated increase in
achievement or change in behavior.
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CRITERION H

The student performance goals are generic enough to be implemented
schoolwide.

6 Points All students’ performance goals are designed to be implemented
schoolwide.

3 Point Some of the student’s performance goals are designed to be
implemented schoolwide.

0 Points None of the student’s performance goals are designed to be
implemented schoolwide.

CRITERION I

The student performance goals focus upon higher levels of thinking.

3 Points All goals require thinking at the analysis, synthesis, or evaluation
levels.

1 Point Some of the goals require thinking at the analysis, synthesis, or
evaluation levels.

0 Points None of the goals require thinking at the analysis, synthesis, or
evaluation levels.

CRITERION J

The student performance goals focus on real-world applications.

3 Points All goals require real-world application of what is learned.
1 Point Some of the goals require real-world application of what is learned.
0 Points None of the goals require real-world application of what is learned.

CRITERION K

There is consensus among the faculty on the essence of each of the goals.

3 Points There is consensus on the essence of every goal.
1 Point There is consensus on the essence of some of the goals.
0 Points There is no consensus on the essence of any of the goals.
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STUDENT PERFORMANCE GOALS EVALUATION

Criteria

A. The student performance goals are supported by an analysis of data
from the profile.  (5 points possible)

B. The student performance goals are supportive of the mission and
belief statements of the school.  (2 points possible)

C. The student performance goals are phrased in terms of student
performance. (4 points possible)

D. The student performance goals address all of the school’s learners.
(4 points possible)

E. The student performance goals reflect an emphasis on student
growth.  (4 points possible)

F. The student performance goals do not contain interventions or
assessments.  (2 points possible)

G. The student performance goals do not contain the anticipated
increase in achievement or change in behavior.  (2 points possible)

H. The student performance goals are generic enough to be
implemented school wide.  (6 points possible)

I. The student performance goals focus upon higher levels of thinking.
(3 points possible)

J. The student performance goals focus on real-world applications.  (3
points possible)

K. There is consensus among the faculty on the essence of the goals.
(3 points possible)

TOTAL POINTS POSSIBLE: 38

TOTAL POINTS EARNED:

Used with permission of North Central Association-Commission on Accreditation and
School Improvement
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PATHWAY REMINDER

Pathway:  The selection of the correct pathway helps ensure that the unique school
improvement requirements for your school’s specific designation will be fulfilled. Your
school has determined its school improvement pathway in the introduction section of this
process guide.  Please identify your school pathway below.

PATHWAY:                                                                                                                          

Are you sure this designated pathway is correct for your school? __ Yes  __ No

RESEARCH AND SELECT EFFECTIVE PRACTICES

Overview of This Step

Just as we expect doctors to draw on a body of scientific knowledge before making a
decision, educators are obligated to base instructional practices on reliable research. A
significant amount of research exists to guide schools in creating classrooms where
deep learning and second order change occurs. This includes lessons from similar
schools that have achieved these goals.

Including research-based strategies/interventions in the planning is a critical step in the
development of an effective school improvement plan. There may be a tendency to
decide on the strategy/intervention first, and then back it up with some type of research.
A more powerful approach is to review the research first, and then decide on the
strategy/intervention.  An important step in this process is to disaggregate data to
determine if any action (strategy/intervention) is needed to narrow an identified
achievement gap.  For Title I programs, it is also essential to establish
strategies/interventions that are researched-based related to assisting students who are
not achieving proficiency on grade level standards.  In completing this step in the MI-
Plan framework, the essence of each goal will be used to help establish an appropriate
research-based approach.

It is important to understand that there are different types of research that can be used to
establish the efficacy of a strategy/intervention. As part of this step, it will be critical to be
able to differentiate the strength or quality of the research.  No Child Left Behind has
established specific criteria for the types of research for use when schools seek federal
education funding such as Title I.   Research must demonstrate that reform strategies
included in school reform plan have a proven record of success in improving student
achievement.  Adequate proof of success in this context must come from quantitative
research studies using an experimental (gold standard) or quasi-experimental design
(silver standard).

An experimental design is a study in which there are no major differences between the
control and comparison groups.  An experimental study (gold standard) calls for the
control of all conditions: the environment, assignment of research subjects into groups
(i.e. random assignment), and the intervention (practice/program).  Quasi-experimental
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research (silver standard) is research where one of three conditions (environment,
treatment, or assignment) cannot be controlled.  This type of research may suggest
evidence of effectiveness, but the study design may not be as rigorous or empirical as
the experimental designation.

Other types of research (bronze standard), may not meet these requirements, but may
be relevant to a school’s needs and can inform the practice in your school.  While the
practices and issues described in such research may not be conclusively shown to
directly impact student achievement, they have an intermediate or indirect effect.
Professional judgment will have to guide the use of this research.

Completing the research, and selecting effective practices, is significantly easier using
the MI-Plan website.  If you are not using the MI-Plan website, listed below are a few
web addresses that can be used to help establish a research-based
strategy/intervention.

U.S. Dept. of Education Cross Indexing Site:  http://search.ed.gov/csi/site.html

Northwest Regional Educational Laboratory:  http://www.nwrel.org/scpd/sirs/

Ask Eric Database:  http://www.askeric.org/Eric/adv_search.shtml

Ask what works: http://www.whatworks.org

Readiness

Make sure there are structures in place to support the research process, such as
release-time for staff, and clearly stated support from the principal. The Research and
Select Effective Practices Readiness Tool will help determine if the staff and/or school
improvement team is ready for this step.

Purpose of This Step

Staff members will conduct research on school practices related to their school
improvement goals. They will also thoroughly investigate what other schools with similar
demographics have done to deal with the same types of issues the school faces. This
will be accomplished by contacting other schools, and by reading and discussing
scientifically based research and articles related to the school’s improvement goals. By
using the MI-Plan research tool, one submission is searched by many educational
databases. School teams will look deeper into the data and will select
strategies/interventions for each of the goals.

Who Should Be Involved?

The entire school faculty should be involved, though the school improvement team can
provide extra assistance in locating, gathering materials, and facilitating study groups.
Additionally, Intermediate School District school improvement staff can provide
assistance with this step.
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How Much Time is Needed for This Step?

The amount of time varies, but can take 10-20 hours over the course of 1-2 months.
Time spent searching for, reading about, and discussing effective practices is a form of
professional development as the research process builds understanding and capacity
within the school.

Two Strategies for Research

A thorough review of research related to the essence of the goal is absolutely
critical.  Two possible options are provided for your consideration.

Engage full staff in studying and selecting effective practices. If you do this option it
helps to have School Improvement Team Members track down several resources for
each goal. A way to do this is to have staff sign up for study groups that will research
effective practices for each individual goal. The advantage of this approach is that it
increases staff awareness and helps build buy-in. A downside is that it takes a big
commitment of staff time. Team members can use the Study Process Planning Grid and
the Study Group Report Form to guide the process along with the School Visitation
Question Guide for investigating other schools.

-or-

The School Improvement team tracks down the research and brings it back to the
staff to reflect upon.  This takes less staff time but makes “buy-in” more difficult. If your
school is tackling persistently low gains, this strategy may not be the best way to build
support for change in the school.  Of course, modifications of this option, where
representative teams or subcommittees which do not include all members of the staff, is
also possible.  However this is done, the School Improvement team is heavily involved!
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Process - Required

1. Schedule a School Improvement team meeting.  Decide which method you will
use; 1) engage full staff in studying and selecting best practices through study
groups or, 2) use the School Improvement Team (or sub committees from this team)
to do the majority of the work.  The latter involves full staff less extensively as they
report back to the full staff on findings. In either case, the School Improvement Team
is involved. See School Improvement Team Meeting: Agenda 8 —Research and
Select Effective Practices in the resource section of this chapter.

2. Access various sources for information related to the essence of your goal.
The MDE SIP Tool (MI-Plan) allows you to type in the goal area and search for
related articles and research in sixteen major databases such as ERIC and the
Regional Educational Laboratories.

3. Dig deeper into your data.  What does it tell you about content area instruction? Be
sure to track down information on areas of weakness to determine the essence of
the goal.

4. Access information about schools with similar demographics.  This can be a
great way to see how other schools with the same ages and mix of students are
performing. If this is a school that has dealt with challenges your school is currently
facing, you may want to schedule an onsite visit.

5. Decide which studies and other resources speak to your school’s goals.  For
example, if reading achievement is a goal area, you may find that larger blocks of
time for instruction in reading is a research-based strategy for improvement. As you
look at the amount of time your schedule allows for reading instruction, articles and
research on use for time and strategies for reading instruction should be addressed
in your research.

6. After staff has been involved in the study process, the full faculty meets to
discuss the best practices.  Some creative ways to provide staff with hands-on
reading and discussion about strategies that may be linked to your goals include
using a jigsaw approach or rotating staff to several table presentations of the
research and information on best practices.

Cautions:

Don’t skip this step! Involve the full faculty as much as possible. This is excellent
professional development. Using professional development days and budgets for staff
research possibilities will be money well spent. Taking enough time for staff to seek
information, visit other schools, and discuss options builds excitement and buy-in for true
cultural changes in the school.
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RESEARCH AND SELECT EFFECTIVE PRACTICES READINESS
TOOL - REQUIRED

ISSUE/CHALLENGE: Facilitate the study and research of identified goals and selection
of effective practices and strategies related to the goals.

Abilities (Able)
Yes No

A structure exists for dividing the staff into study groups
Staff members understand their roles in the study process.
A facilitator for study groups has been identified.
Study groups understand the different types of research.
Study group members are able to identify the strategies that are
most likely to produce “second order change.”
Time and resources for study groups to conduct their work has
been allocated.
Study groups know how to conduct site visits, book studies,
analyze data.
An agreed-upon system to communicate study group findings is
in place.
The school leadership team has a method for holding teams
accountable for completing the study process.
Issues Specific to the School:

Attitude (Willing/Secure)
Yes No

Staff sees research as authentic professional development.
Staff is diligent about the study process and will continue with it
until it is completed.
Study group members are willing to share responsibility and
leadership within study groups.
When research and recommendations are brought to the staff,
there is trust that the work is complete and valid
Members of the study groups are willing to participate fully in the
study process.
Issues Specific to the School:

CONCLUSION: Relative to this issue/challenge, the constituents impacted are:

______ Unable and Unwilling _______ Able but Unwilling
______ Unable but Willing  _______ Able and Willing

If your School Improvement Team answered no to any of the above “Readiness to
Benefit” statements, please consider contacting your local ISD for help with this process.

Next Steps: After evaluating the information from the readiness tool, the appropriate
next step for our school is to…
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RESEARCH AND EFFECTIVE PRACTICES WORKSHEET -
STRONGLY RECOMMENDED

Use this activity worksheet to investigate and document effective strategies/
interventions, practices, and possibly related activities from multiple sources that support
the essence of your school improvement goal.

Essence of Your Goal: __________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Barriers:  What are the top 3-7 barriers that are preventing us from attaining this goal?
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Data:  What does further analysis of our data in this goal area indicate we should direct
our school improvement efforts toward? ______________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Content Specialists:  What do “experts” in the field suggest we should do to attain our
goal? _________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Site-Visitations:  What have other schools with similar demographics done about this
goal? _________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Research:  In this goal area, what does the research say are successful and effective
practices?______________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Strategies/interventions: Based upon our study process, what are 3-7
strategies/interventions the study group would recommend pursuing to improve in the
area of this goal and the essence of this goal? _________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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RESEARCH AND EFFECTIVE PRACTICES STUDY
GROUP REPORT - RECOMMENDED

Use this study group report form to document effective strategies, interventions,
practices, and activities that were discovered during the research portion of the school
improvement process.  This will be a foundation when crafting your action plan.

Essence of Goal: _______________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Strategy/Intervention: ___________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Rationale for the Strategy: _______________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Related Activities to Implement the Strategy: _______________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Professional Development: _______________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Other Resources _______________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________

Sources or suggestions for further study: __________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
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RUBRIC FOR USING RESEARCH - REQUIRED

Definition: A strategy/intervention is something that is done to or with students to
develop something specific in those students. It is the
strategy/intervention that actually takes place with students that will affect
student performance.

Characteristics: Each strategy/intervention should be:

 Clearly aligned with the essence of goals and designed to achieve the
school improvement activities

 Based on sound and relevant research

 Appropriate for the special needs of the student population of the
school (including those identified as Title I or students achieving at
less than proficient levels in the needs assessment)

 Implemented with available or obtainable fiscal and human resources.
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4 3 2 1

Potentially effective
research-based
strategies are stated
for all goals  

Essence of
goals have
potentially
effective
strategies

Most goals have
potentially
effective
strategies

Few goals
have
potentially
effective
strategies

None of the goals
have potentially
effective strategies

The plan presents
sound and current
research to support
the proposed
strategies/
interventions

Sound and
current
research is
presented for all
strategies

Sound and
current research
is presented for
most strategies

Sound and
current
research is
presented for
few strategies

None of the
strategies are
based on sound or
current research,
or research is not
described in the
plan

Strategies/interven-
tions from research
are appropriate for
the special needs of
the school's student
population, including
those identified as at-
risk and
disaggregated
results, if
appropriate.

All strategies
are clearly
tailored to the
school's
population

Most strategies
are tailored to
the school's
population

Few strategies
are tailored to
the school's
population

No evidence that
strategies are
tailored to the
school's
populations is
presented

Strategies from
research can be
implemented with
available or
obtainable fiscal and
human resources

All strategies
can be
implemented
with available or
obtainable
resources

Most strategies
can be
implemented
with available or
obtainable
resources

Few strategies
can be
implemented
with available
or obtainable
resources

None of the
strategies can be
implemented with
available or
obtainable
resources

Comments:



.

STEP 6

DEVELOP ACTION PLANS

Step 6



School Improvement Planning Process Guide

Step 6 SIP Guide 3.0 Page 1

PATHWAY REMINDER

Pathway:  The selection of the correct pathway helps ensure that the unique school
improvement requirements for your school’s specific designation will be fulfilled. Your
school has determined its school improvement pathway in the introduction section of this
process guide.  Please identify your school pathway below.

PATHWAY:                                                                                                                          

Are you sure this designated pathway is correct for your school? __ Yes  __ No

DEVELOP ACTION PLAN

Overview of This Step

In MI-Plan, action plans are to be completed for each strategy/intervention that is aligned
with the goal.   An action plan describes how and when school improvement plan
strategies/interventions will be implemented in the schools. The action plan is the
“engine that drives” school improvement.  The action plan pulls together the team’s
findings into a commitment to act. The action plan outlines:

 The essence of the goal

 Support data summarizing three compelling reasons for the goal

 Assessments which measure whether the goal is being achieved

1. Standardized

2. Locally developed

 The strategies/interventions, are typically new initiatives for achieving
and implementing the essence of goals.  School Improvement Teams
need to select no more than four strategies/interventions for each goal
and a strategy/intervention may be used across goals.  Title I schools
will need to establish research-based strategies/interventions for
students who are not proficient in achieving core academic standards.

 Activities for implementing the strategies/interventions including
professional development.  As schools work through their action plan
activities, careful consideration and attention should be focused on the
following six questions:

1. What will teachers teach?

2. What will teachers model?

3. What will students practice?
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4. What is expected of students?

5. What will be done to support these efforts? (Examples)

a. Title I schools, and most likely other schools, will need
to consider parent/family involvement activities related
to the strategy/intervention.

b. Deciding on, ordering, and distributing specific books,
supplies, and materials, deciding on and ordering
designated technology, obtaining Central Office and/or
Board Approval, describe ongoing assessment
processes, etc.

6. What is the professional development needed to implement the
strategy/intervention successfully for this activity?

 Name of person/persons  responsible for implementing the strategies
and interventions

 The timeline for implementation

 Resources needed to implement strategies/interventions including
professional development, funding, materials, etc.  Remember in-
house personnel and volunteers are also resources.

 Source of funds

As schools develop action plans, there are specific and unique requirements that need
to be addressed depending on the pathway a school is using for school improvement.
Please review the Title I requirements and the AYP improvement requirements in this
school improvement process guide to clarify additional school improvement
requirements.

Introducing change into the busy, complicated enterprise of a school requires carefully
thought-out and well-articulated plans. Time spent in detailed planning at this step will
save time down the road making up for plans not carefully thought through!

Readiness

The major school improvement goals have been identified. The essence of goals has
been identified and aligned strategies/interventions have been identified.  The Develop
Action Plan Readiness Tool will help determine if staff and/or the School Improvement
Team is ready for this step.

Purpose of This Step

Creation of specific action plans, focused on each strategy/intervention that describe the
specific activities, timelines, persons responsible, and measures of success for each
strategy.
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Strategies/Interventions in the Action Plan

It is important to align your strategy/intervention with what you have defined as the
essence of the student performance goal.  Remember that before a given
strategy/intervention is chosen and placed in the action plan, it is important to establish
that it is supported by research and best practice.

Strategies/interventions and action plans may change during the school improvement
cycle. Strategies/interventions targeted at subgroups (Racial/Ethnic, Students with
Disabilities, Limited English Proficiency Students, Students from Economically
Disadvantaged Families, Migrant, Gender) are encouraged and very appropriate targets
for strategies/interventions.

Include no more than four strategies/interventions for each identified student
performance goal. The following are examples of a strategy/intervention.

 Students will learn and use the “Self-Questioning Strategy”.

 Students will be taught reading strategies to use in an Accelerated
Reader Program once a week for expository reading.

 Students will use the Six Trait Writing Model in their written work.

Data Requirements

Standardized Assessments: At least one standardized assessment will be used to
help measure a school’s progress in reaching a specific goal.  These assessments can
be used as a baseline from which to measure whether progress is being made in
attaining the student performance goals.  For most schools, the MEAP test will be one of
the standardized assessments.  Include multiple standardized assessments, if only one
local assessment is included.  Between standardized assessments and locally
developed assessments, a minimum of three assessments are to be identified for each
goal.

Local Assessments: A local assessment measures student performance developed
within a school or district, but generally are not used to compare student performance to
other schools or districts.  Locally developed assessments are often thought of as
“classroom based” assessments.   One or more local assessments must be used to help
measure a school’s progress in reaching a specific goal. Include multiple locally
developed assessments, if only one standardized assessment is included.  For example,
assessments measuring whether standards have been achieved, writing prompts scored
with rubrics, pre-post testing, unit tests, and mid-semester and final exams.  Again,
between standardized assessments and locally developed assessments, a minimum of
three assessments are to be identified for each goal.  In addition, for Title I schools, for
each goal, include a description of the ongoing process of evaluation of the methods,
strategies, and services to Title I, Part A eligible children.

Who Should Be Involved?

The School Improvement Team can create the action plan. The whole faculty should
have an opportunity to provide input.
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How Much Time is Needed for This Step?

Approximately 8-12 hours.
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Process - Required

1. Schedule a School Improvement Team meeting.  During this meeting the School
Improvement Team should reflect upon the essence of school performance goals,
align strategies/interventions and then define all of the possible activities it will take
for them to be accomplished. As schools work through their action plan, careful
consideration and attention should be focused on the following six questions that
form the core of the activities necessary to effectively implement a given
strategy/intervention:

1. What will teachers teach?
2. What will teachers model?
3. What will students practice?
4. What is expected of students?
5. What will be done to support these efforts?
6. What is the professional development needed to implement the strategy

successfully?
Next, the team will discuss who is responsible, the timeline, resources, and how the
strategies/interventions will be evaluated.  See Action Plan Outline and example in this
chapter.

2. Consider Resources.  Take stock of what resources and other grants are available.
You may have existing resources that can be restructured or options to obtain
additional resources through grants or other sources.  Also remember to consider the
use of volunteers and partnerships as a resource.

3. Use best thinking about how the activities will impact the existing program and
people.  You’ve done the hard work establishing student performance goals and
thinking through what the steps are necessary to achieve the goals. Now is the time
to carefully consider the impact the action step will have on staff and programs. Use
the “Thinking it Through Worksheet” to address these issues.

4. Plan to share the action plan and “Thinking It Through Worksheet” with whole
faculty.   This can be done by the School Improvement Team first and then with the
full staff. A strategy that can save time is to have the team go through the Action
Plan Outline and the Thinking it Through Worksheet first and then share the work
back with the full staff during a staff meeting.

5. Keep the action plan public and alive.   One way to do this is to create a large
chart in the staff lounge, the office, or some place staff is likely to see it. A large red
arrow can be put next to the activities as they are implemented. We pay attention to
what we see.

Caution

Action planning gives your team and full staff a chance to really think through how to
bring the research-based strategies you have selected to life. New plans may displace
what is currently in place and may alter the workload or type of work some staff
members do. Now is a good time to acknowledge that this is a transition point and to
communicate with staff who may be affected.
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DEVELOP ACTION PLAN READINESS TOOL - REQUIRED

ISSUE/CHALLENGE: Facilitate the drafting of an action plan that focuses on student
achievement.

Abilities (Able)
Yes No

School Improvement Team has worked with staff to identify and
prioritize the essence of student performance goals.
School Improvement Team understands the components of a
quality action plan.
Time is allotted for the School Improvement Team to draft the
action plan and present to the whole staff for input.
School Improvement Team is able to identify major tasks needed
for strategies/interventions in the form of activities.
School Improvement Team and staff understand that the action
plan will focus on student achievement, not just adult actions.
The School Improvement Team is able to identify the six key
questions used in developing the action plan (What will teachers
teach?  (See example on Page 27)
Issues Specific to the School:

Attitude (Willing/Secure)
Yes No

Climate fosters open/candid sharing.
Staff values an action plan focused on student achievement.
Staff trusts School Improvement Team to draft the action plan.
Issues Specific to the School:

CONCLUSION: Relative to this issue/challenge, the constituents impacted are:

______ Unable and Unwilling _______ Able but Unwilling
______ Unable but Willing _______ Able and Willing

If your School Improvement Team answered no to any of the above “Readiness to
Benefit” statements, please consider contacting your local ISD for help with this process.

Next Steps:    After evaluating the information from the readiness tool, the appropriate
next step for our school is to . . .
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TITLE I TARGETED ASSISTANCE SCHOOL REQUIREMENTS
REQUIRED FOR ALL TITLE I TARGETED ASSISTANCE

SCHOOLS

The questions found below are unique for schools that are designated Title I Targeted
Assistance and need to be reviewed and answered by your school Improvement Team.
These questions cover information for Title I, Part A not included under other sections of
the plan.

1. Describe how teachers in consultation with parents, administrators, and pupil
services personnel will identify the eligible children most in need of services.

2. Title I Targeted Assistance Schools will need to specifically outline how they will
extend learning time for students needing extra assistance for each goal identified
and related to core curriculum (mathematics, language arts, science, social
studies).  Extended learning time includes extended school year, before and after
school time, and summer school.

3. Describe your approach to minimize the removal of children for instruction from the
regular classroom for Title I instruction.

4. How is the Title I instruction coordinated with the regular classroom?
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5. If appropriate for your school, describe your plan for the transition of students from
early childhood programs such as Head Start, Even Start, or Early Reading First to
the elementary school.

6. List any Federal programs such as violence prevention, nutrition programs, housing
programs, Head Start, adult education, vocational education and technical
education, and job training in which your school is involved.  If you have these
programs in your school, how are you coordinating and integrating these programs
with your Title I program?

7. Are there any core academic teachers in your school who do not meet State
Certification Requirements?  If yes, what is your plan to ensure that these core
academic teachers are certified by the end of the 2005/06 school year?
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TITLE I SCHOOL-WIDE ADDITIONAL REQUIREMENTS
REQUIRED FOR ALL TITLE I SCHOOL-WIDE SCHOOLS

The questions found below are unique for schools that are designated as Title I school-
wide and need to be reviewed and answered by your school Improvement Team.
These questions cover information for Title I, Part A not included under other sections of
the plan

1. Describe how teachers in consultation with parents, administrators, and pupil
services personnel will identify the eligible children most in need of services.

2. What strategies/interventions will the school use to increase the amount and quality
of learning time, such as providing extended school year, before-and-after school
programs, summer programs, and providing for enriched and accelerated
curriculum and instruction.

3. What strategies/interventions will the school use to meet the educational needs of
historically underserved populations?

4. How will your district assist you in attracting and retaining high quality, highly
qualified teachers in your school?
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5. Describe your plan for the transition of students from early childhood programs such
as Head Start, Evan Start, and Early Reading First to the elementary school
programs.

6. Describe how teachers are involved in decisions regarding the use of academic
assessments to improve individual student achievement and the overall academic
achievement of the school.

7. List any federal programs such as violence prevention, nutrition programs, housing
programs, Head Start, adult education, vocational and technical education, and job
training with which your school is involved.  If you have these programs in your
school, how are you coordinating and integrating these programs with your Title I
school-wide program?

8. List all of the funding sources that will be consolidated into the School-wide
Program and indicate how they are used to implement the School-wide Program.

9. Are there any core academic teachers in your school who do not meet State
Certification Requirements?  If yes, what is your plan to ensure that these core
academic teachers are certified by the end of the 2005/06 school year?
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10. Describe how your school provides individual MEAP scores in a language the
parents can understand.



School Improvement Planning Process Guide

Step 6 SIP Guide 3.0 Page 12

SCHOOLS IDENTIFIED FOR IMPROVEMENT REQUIREMENTS
(NCLB AYP TWO- YEAR PLAN REQUIREMENTS)

Required for all Schools Identified for Improvement

All Michigan school districts and Public School Academies (PSA) have received an
Adequate Yearly Progress (AYP) Report over the past several years.  This document
from the Office of Field Services contained data that reflects achievement status based
on the Michigan Educational Assessment Program (MEAP) results.  (For districts with
buildings that do not house grades tested as part of the MEAP, the district has been
required to determine that school’s adequate yearly progress.  Beginning with the 2001-
02 AYP Report, MEAP results for receiving schools were assigned to their feeder
schools wherever possible.)

In December 2002, the State Board of Education revised the Michigan AYP formula
according to the requirements of “No Child Left Behind”(NCLB).  Based on NCLB, and
the newly revised Michigan formula for AYP, a public school or Public School Academy
that receives Title I funds, and has been identified for improvement (Priority Schools)
must develop and implement  a two-year school improvement plan.   The development
of a school’s two-year improvement plan is to be completed within three months after
being notified of its improvement status.   A specific set of NCLB criteria and procedures
are outlined below.  After completion of the two-year plan, the two-year plan is then to be
submitted to the school district for peer review and approval.

The requirements for the two-year plan are included in this web-based MI-Plan
framework for those Title I schools identified for improvement in reading/English
language arts and/or mathematics.  It is critical for a school to be in the correct online
MI-Plan pathway for the development of the two-year plan, which also includes whether
the school is Title I Targeted Assistance or School-wide.  This is accomplished by
answering the pathway questions shortly after logging on. The completion of this online
protocol and framework will help ensure that the unique two-year planning requirements
are met.

Depending on what areas or areas are identified in the Adequate Yearly Progress
Report, a school improvement goal for reading and/or mathematics, is necessary.  It is
possible that school improvement goals that have already been established and
approved by the faculty, will need to be changed, and a new goal or goals in
reading/English language arts and/or math established.   

It will be important to clearly define the essence of the goal related to the subject area
identified for improvement (reading/English language arts and/or mathematics), by
determining the strands or achievement areas where student achievement does not
meet state standards (for example, fractions, whole numbers, measurement).  The
school’s strategies/interventions should be aligned with these gaps in learning by using
research/best practice as a basis for selecting the school’s strategies/interventions.

In order to fulfill the requirements of NCLB, the usual time lines for developing and
implementing a school improvement plan are being compressed for both the
development and implementation of the two-year plan.  Concentrated time periods over
a short time span will need to be dedicated to school improvement planning and
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implementation.  By intensely following this online protocol and framework, a school can
develop and implement a two-year plan targeted at improving student achievement.
According to the requirements of NCLB, a school that is identified for improvement shall
implement the two-year plan expeditiously, but not later than the beginning of the next
full school year following identification.

The development of a revised or new two-year plan during the three month period is to
be completed in consultation with parents, school staff, the school district, and outside
experts.  North Central Association schools that have been identified for improvement
are encouraged to receive assistance from their local school district, intermediate school
district, and/or the Michigan North Central office. Non-NCA schools are encouraged to
receive assistance from their local school district and/or intermediate/educational service
agency.  Once the two-year plan is completed, it must be submitted to the school district
for peer review and approval.

After receiving the two-year plan from an identified school/s, a local school district has
45 days to approve the plan using the following procedures and criteria:

Establish a peer review process to assist with the review of the plan.

Promptly review the school plan, work with the school as necessary, and when
appropriate, approve the school plan. The school plan shall…

 cover a two-year period.

 incorporate strategies based on scientifically based research that will
strengthen the core academic subjects and address specific academic
issues that caused the school to be identified for improvement.  The
plan may include a strategy for the implementation of a school reform
model (e.g. Success For All).

 include the adoption of policies and practices concerning the schools
core academic subjects, that have the greatest likelihood of ensuring
that all groups of students enrolled in the school, meet the State’s
proficient level of achievement.

 provide an assurance that the school will spend not less than 10
percent of Title I  funds made available to the school for each fiscal
year on professional development during the time that the school is in
school improvement status.

 include specific annual, measurable objectives for continuous and
substantial progress, based on the “annual state objective” for each of
the following groups.

– All students in the school who took the MEAP reading/English
language arts and mathematics tests

– Students from different racial/ethnic groups

– Students from low-income families
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– Students with limited English proficiency

– Students with disabilities

 include a description of how the school will provide written notice
about the identification of the school as needing improvement to all
enrolled students’ parents, in a format and, to the extent practicable, in
a language that the parents understand.

 specify the responsibilities of the school, the district, and the State
educational agency serving the school under the plan, including the
technical assistance to be provided by the district.

 include strategies to promote effective parental involvement in the
school.

 incorporate, as appropriate, activities before school, after school,
during the summer, and during any extension of the school year.

 incorporate a teacher mentoring program.

In conclusion, the focal point for the two-year plan is the area of reading/English
language arts and/or mathematics in which the school has not achieved Adequate
Yearly Progress. The school may wish to keep student performance goals that have
already been established, but limit the number of goals to a total of three.  If both
reading/English language arts and mathematics do not meet AYP targets, it may be wise
to focus a school’s improvement work in two areas rather than three.  This could mean
that the third student performance goal would receive less emphasis, or have a
reading/English language arts emphasis (such as writing) integrated into the
strategies/interventions.



School Improvement Planning Process Guide

Step 6 SIP Guide 3.0 Page 15

SCHOOLS IDENTIFIED FOR IMPROVEMENT REQUIREMENTS
(NCLB AYP TWO- YEAR PLAN REQUIREMENTS)
REQUIRED FOR ALL SCHOOLS IDENTIFIED FOR

IMPROVEMENT

The questions found below are unique for schools that are identified as needing
improvement. Add the information to your school profile as you compile your School
Improvement Plan.

1. What policies and practices concerning the school’s core academic subjects have
been adopted to help ensure that students will meet the State’s proficient level of
achievement?

2. What is the total Title I allocation for the building?  __________
(If you do not know, contact your Title I director or superintendent)

3. In your professional development plan, have you specified at least 10% of the
school’s Title I allocation for the purpose of providing high-quality professional
development addressing the academic achievement problem that caused the
school to be identified for improvement?

YES NO

4. How will the school ensure that not less than 10% of its Title I allocation is spent on
professional development that directly addresses the academic achievement
problems that caused the school to be identified for improvement?

5. What is the total amount to be spent for the purpose of addressing the problems for
which the school has been identified for improvement?  ________
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6. How will the school provide written notice about the identification of school as
needing improvement to all parents of enrolled students in a format, and to the
extent practical, in a language that the parents understand?

7. Specify the responsibilities of the school, the school district, and the State
educational agency serving the school under the plan, including the technical
assistance provided by the district.

8. What strategies/interventions or activities have you included in the two-year plan to
promote effective parental involvement?

9. As appropriate, what strategies/interventions or activities before school, after
school, during the summer and during any extension of the school year have you
included in the plan?

10. Describe how your school will incorporate a teacher mentoring program.
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PARENT INVOLVEMENT POLICY SAMPLE 1

Vowles Elementary Family Involvement Policy

It is the mission of the staff and families to provide a positive learning environment
conducive to students achieving success in academic, physical, emotional and social
growth.

To achieve this goal and to insure family involvement (including opportunities which fulfill
Title 1 parent involvement requirements), Vowles Elementary staff and families have
jointly developed and agreed upon the following policy. This policy will be distributed in
writing to all families.

1. Maintain Partners in Education (PIE) Committee

Representatives shall include:

 Administration

 Teachers

 Parents, including Title I parents

 Other school staff or community members

Responsibilities shall include:

 Develop a Home-School Compact that specifies how parents, the
staff, and students will share responsibility for student learning.

 Conduct an annual survey of the needs of Vowles families.

 Develop opportunities to meet family needs.

 Review the effectiveness of the policy in increasing family
involvement, identify barriers to involvement, and revise the policy as
needed.

 Meet at a time and frequency determined by the committee.

 Oversee the Title I parent involvement budget.

2. Offer a variety of opportunities to help parents learn more about what is taught in
school, how we measure student progress, and important school policies and
building procedures.

3. Encourage strong parent involvement by offering activities, workshops and other
programs in such areas as:

 Parenting and child development.
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 Supporting and participating in learning activities with children at
home. Maintaining regular, two-way communication with school staff.

 Volunteering at school.

 Participating in decision- making and/or advocacy decisions.

4. Provide support, materials, and in-service opportunities to school staff for
strengthening the home-school connection.

5. Foster mutual respect between parents and school staff.

Adopted: Spring, 2002
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PARENT INVOLVEMENT POLICY SAMPLE 2

Title I District Parent Involvement Policy
Mt. Pleasant Public Schools

It is the mission of the Mt. Pleasant Public School District to insure that all students learn
the intended curriculum. Establishing effective parent partnerships is critical to enable all
students to meet the district's high standards of achievement.

To achieve this goal and insure parent involvement in all aspects of the district's Title I
program, Mt. Pleasant Public Schools, under the coordination of the Title I department,
will:

1. Establish a Parental Involvement Council consisting at a minimum of the Title I
Director, Title I Parent Involvement Coordinator, 4 parents, 4 teachers, and 4
administrators to develop a district Parent Involvement Policy. The council will be
selected from volunteers representing each Title I school attendance area in the
district. At least one parent representative from each Title I school shall have a child
who is participating (or has participated within the past year) in the Title I program. A
written copy of district and individual Title I school parent involvement policies will
be provided to parents of all Title I students.

2. Establish in each Title I school a Parent Involvement Council. Every effort will be
made to include representation by parents, including parents whose children are
currently participating (or have participated within the last year) in the Title I program,
administration, classroom teachers, Title I staff (including the Director and Parent
Involvement Coordinator), partnership staff, school improvement team member and
PTO/PTA officer. The Parent Involvement Council at each Title I school will develop
and implement a parent involvement policy which fulfills the requirements of the laws
governing Title I.

3. Evaluate annually the content and effectiveness of the Title I parent involvement
program, including how much parental involvement is increasing and what barriers to
parental participation still need to be overcome. All Title I parents will be asked to
provide input into this evaluation. The district parental Involvement Council will use
the results to revise its Parent Involvement Policy. A written summary of this
evaluation will be shared with the School Improvement Team of each building
serving Title I students.

4. Value and support the many ways parents can be involved in supporting their
children's education, including activities which occur in the home, at school, and in
the community. Activities, workshops and other programs to meet parent needs will
be offered to enable parents to increase their capacity for effective involvement in
such areas as:

 providing for children's basic needs

 supporting and participating in learning activities with children at home
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 maintaining regular, two way communications with school staff

 volunteering to provide assistance at their child's school

5. Provide parents with the opportunity to volunteer to become involved in district or
individual school parental Involvement Councils or other advocacy or decision-
making committees.

6. Hold an annual meeting in each Title I school to acquaint parents with Title I
guidelines, district and individual school parent involvement policies, and specific
parent involvement opportunities available.

7. Conduct an annual assessment of the needs of parents in each Title I school and
plan parent involvement opportunities to meet expressed parent needs. Additionally,
parent suggestions and requests related to Title I will be welcomed at any time
throughout the year and recommendations will be responded to in a timely manner.

8. Inform Title I parents about involvement opportunities available to them through a
variety of communication methods including newsletters, flyers, mailings, personal
contacts, phone calls, TV, radio and newspaper releases.

9. Coordinate Title I parent involvement efforts with the efforts of other educational
programs serving children.

10. Provide consultation, support services, resources, and staff development
opportunities to Title I schools to improve their capacity to more effectively involve
parents in the education of their children.

11. Designate at least 1 % of the annual Title I budget for parental involvement, with
parents involved in budgeting decisions through Title I district and building parental
involvement councils.

This policy meets requirements of the Improving America's Schools Act of 1994, Title I,
Section 1118: guidelines for parental Involvement and will be coordinated by the Title I
Department of Mt. Pleasant Public Schools.
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PARENT COMPACT SAMPLE 1
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PARENT COMPACT SAMPLE 2
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MICHIGAN SCHOOL IMPROVEMENT PLANNING
REQUIREMENTS REQUIRED

Please complete the following questions with your Steering Committee/School
Improvement Team for inclusion in your school improvement plan.

1. Describe how you are helping to ensure that the district core and State of Michigan
Frameworks are taught and assessed in your school.

2. Describe in a paragraph or list how your school utilizes adult and community
education, libraries, universities, and community colleges.

3. Describe your school’s collaboration with adult and community education, libraries,
and community colleges.

4. List on-the-job opportunities that are provided to students in your school.  For
elementary schools, focus on real-life opportunities like safety squad, a school
bank, etc.  At the middle and high school levels describe relevant school to work
activities like job shadowing, career center, etc

5. Describe your plan to improve student learning through the use of technology.
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PREFERRED FUTURE ACTION PLANNING ACTIVITY Optional

The preferred future chart can be used as a tool to help the decision-making processes
as the school moves toward establishing action plan activities that are connected to
strategies/interventions and the essence of student performance goals.

By beginning with the end in mind, schools can design a future that includes systemic
improvement that impacts every student in the school, bridging the gap between what is
actually happening and what they want to happen in the future.

Action Steps to support strategies/interventions

Either do this in small groups or use as a transparency with full staff. Directions for the
chart:

 Write an abbreviated version of what you want to accomplish from the
essence of your student performance goals in the preferred future
circle

 Write the current reality in the square box.  (baseline used to measure
improvement)

 List as many potential improvement activities as possible, making sure
they relate directly to the improvement strategy/intervention.  Consider
the following questions as you list potential improvement activities:

1. What will teachers teach?

2. What will teachers model?

3. What will students practice?

4. What is expected of students?

5. What will be done to support these efforts?

6. What is the professional development needed to implement the strategy
successfully for this activity?

 When each line is filled in, evaluate the possibilities by asking the
following questions: Is it doable? Do we have the time and resources?

Use this preferred future activity as a foundation for the strategies/interventions, which
may become part of your Action Plan Outline.
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HOW WILL YOU GET TO THE “PREFERRED FUTURE?”

Step-by-Step, list what it will take to accomplish the essence of your student performance goal. Complete one form for each goal.

Current Reality

Preferred
Future (Goals)
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THINKING IT THROUGH WORKSHEET

List your strategy/intervention in the space provided below.  Have the full faculty work through each strategy answering the questions
in the left side of the grid.  Use the spaces available to the right of each question to list the actions necessary to mitigate the barriers
to accomplish the strategy/intervention.

Strategies/Intervention Statement:

Action Plan Activity: Action Plan Activity: Action Plan Activity:

What are the potential
downsides to this action?

Who will be affected?

Will this strategy be a
negative or a positive?

What can occur to ease the
potential negative outcomes
of this strategy/intervention?
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ACTION PLAN OUTLINE WITH EXAMPLES

The following action plan outline will help a School Improvement Team recognize the
necessary components of a plan and provide teams with actual examples.  Use this
outline as a guide when putting together the school improvement action plan.

1. The student performance goal
Description: What is to be developed within students?
Example: All students will improve writing across the curriculum.

2. The essence of the goal (look at the data)
Description: Clearly describes points of emphasis for the goal and defines

what the school will work on to improve achievement
Example: Conventions in writing and sentence fluency

3. Support Data Used in Selecting Goal
Description: Support data summarizes three compelling reasons for the goal

from the School Profile.
Example:

1. ITBS - Less than mean on Spelling, Capitalization, Punctuation,
and Usage

2. MEAP Writing Test - 41% proficient
3. Performance on writing assessments demonstrates lack of

proficiency.

4. Assessments that measure improvement
Description: Assessments measure whether the goal is being achieved.

These assessments may or may not be the same as the
assessments used as support data to select the goal but they
should be aligned with the essence/elements of the goal.  There
are two types of assessments: standardized assessments (e.g.
MEAP, CTBS, Terra Nova, etc.) and locally developed
assessments (unit tests, district developed tests, etc.) Use
classroom-based assessments as much as possible.

Example:
1. MEAP English/ Language Arts Test
2. Pre-post quarterly writing samples using 6 & 1 Trait scoring rubric
3. District Standards Writing Assessments

5. Selecting Research-based strategy/intervention
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Description: Research is critical in finding the most effective
strategies/interventions to improve student achievement.  School
improvement teams should review the research related to the
essence of each goal to establish a best practice for each
strategy/intervention.   The MI-Plan website will search multiple
sources with a single entry. (Two or three sources are
recommended for each strategy/intervention).  Search for
research that is related to achieving and implementing the
essence of the goal including strategies/interventions related to
meeting the needs of Title I identified students, if appropriate.

Example: Source: Northwest Regional Educational Laboratory
www.NWREL.org/assessment/research.asp

Description of Finding:
Six & One Trait writing is a K-12 scoring assessment model for
student writing. The six traits are (1) ideas; (2) organization; (3)
voice; (4) word choice; (5) sentence fluency;  (6) conventions and
plus (1) presentation.  At Jennie Wilson Elementary, three
classrooms received traditional instruction while the other three
were taught the six-trait method at the 5th grade level. The results
from pre and post test revealed significant differences in writing
performance for students using the Six Trait method vs. those
using traditional instruction.

Description of Finding:
Can we document differences in writing performance between
two groups of students-one group that was systematically taught
how to use the six-trait analytic assessment criteria as a tool for
revision while the other group participated in traditional writing
process instruction?  The results strongly indicate that direct
instruction linking assessment and instruction makes a significant
difference in writing performance.

6. Strategies/interventions
Description: Strategies/interventions:

 state what the students will do
 are feasible
 are measurable
 describe timelines and completion dates
 improve student achievement
 worth a total school effort
 involves all or nearly all of the faculty
 typically impact all students
 consider strategies that impact at-risk students (i.e.

identified populations needing improvement.)
 recommend a maximum of 4 interventions per goal
 may be used across goals.
 create new initiatives for the school-not current practices
 align to assessments and essence of the goal

Example: Students will write using the 6 & 1 Trait Writing Model.
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7. Activities to Implement the strategies/interventions
Description: A series of tasks which must be implemented for a

strategy/intervention to be successful.
Example: What will teachers teach?

 Teachers will train students in the 6 & 1 trait writing model.
 Teachers will provide enrichment and remediation based

on rubric scores.
What will teachers model?

 Teachers will model 6 & 1Trait writing in all their classes
 Teachers will model how to use the 6 & 1Trait rubric to

assess writing samples.
What will students practice?

 Students will assess their own and other’s writing samples
using the 6 &1 rubric at least once per month.

 Students will edit their own writing based on rubric
indicators.

What is expected of students?
 Students will be at or above grade level standards.

What will be done to support these efforts?
 6 & 1 Trait materials will be ordered
 6 & 1 Trait writing posters will be displayed in all

classrooms.
 Quarterly writing samples will be assessed, analyzed, and

shared with the staff each quarter in team meetings.
What is the professional development needed to implement
the strategy successfully?

 All teachers will receive a full day of training in the 6 & 1
Trait Writing Model. (All professional development activities
for each of the strategies/interventions will automatically be
brought together to develop a overall professional
development plan and calendar.)

 New teachers will be trained in the 6 & 1 Trait Model

8. Person/s responsible for implementing an activity
Description: Name of a person who will be responsible for making sure the

activity is completed.
Example: Bill Wilson would be listed as the person who will make sure that

the writing poster is displayed in all classrooms

9. The timeline for implementing the activity
Description: List the start date and end date of each strategy/intervention
Example: Start – September 1, 2003    End Date -  June 1, 2004

10. Resources needed to implement strategies/interventions
Description: List the resources that will help school improvement teams

accomplish their goals.  Consider more than just monetary
resources.
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Example: Staff, time, money, grants, volunteers, donations, professional
development opportunities, materials,  etc

11. Source of funds
Description: List the account from which funds will be taken and the amount

anticipated.
Example: $1,200 from the District professional development fund
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SCHOOL IMPROVEMENT ACTION PLAN TEMPLATE
School Name: Year:

Goal:

Essence of the Goal:

Support Data Used to Support the Goal Standardized Assessments Local Assessments

Strategy/intervention Research Supporting this
Intervention

Timeline
Activities to Implement the Interventions

Person(s)
Accountable Beg End Resources Source of Funds

Activity 1:
1. What will teachers teach?
2. What will teachers model?
3. What will students practice?
4. What is expected of students?
5. What will be done to support these

efforts?
6. What is the professional development

needed to implement the strategy
successfully?

Activity 2:
1. What will teachers teach?
2. What will teachers model?
3. What will students practice?
4. What is expected of students?
5. What will be done to support these

efforts?
6. What is the professional development

needed to implement the strategy
successfully?

Activity 3:
1. What will teachers teach?
2. What will teachers model?
3. What will students practice?
4. What is expected of students?
5. What will be done to support these

efforts?
6. What is the professional development

needed to implement the strategy
successfully?
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SCHOOL IMPROVEMENT ACTION PLAN SAMPLE 2
School Name: Michigan Middle School Year: 2003-2004

Goal: All students will improve writing across the curriculum

Essence of the Goal: Conventions and Sentence Fluency in Writing

Support Data Used to Support the Goal Standardized Assessments Local Assessments
Review of trend data from last cycle,
state/local assessment

 MEAP
English/Languag
e Arts Test

 Pre-post quarterly
writing samples using
6 + 1 trait scoring
rubric

 District standards in
writing assessments

Strategy/Intervention Research Supporting this Intervention
Students will write using the 6 + 1
Trait Writing Model

Source: Northwest Regional Educational Laboratory
www.NWREL.org/assessment/research.asp
 Description of Finding: Six & One Trait writing is a K-12 scoring assessment model for
student writing. The six traits are (1) ideas; (2) organization; (3) voice; (4) word choice; (5)
sentence fluency;  (6) conventions and plus (1) presentation.  At Jennie Wilson Elementary, three
classrooms received traditional instruction while the other three were taught the six-trait method at
the 5th grade level. The results from pre and post test revealed significant differences in writing
performance for students using the Six Trait method vs. those using traditional instruction.
Description of Finding:  Can we document differences in writing performance between two
groups of students-one group that was systematically taught how to use the six-trait analytic
assessment criteria as a tool for revision while the other group participated in traditional writing
process instruction?  The results strongly indicate that direct instruction linking assessment and
instruction makes a significant difference in writing performance.

Timeline
Activities to Implement the Interventions

Person(s)
Accountable Beg End Resources

Source of
Funds

Activity 1: 6+1 Trait Writing
1. What will teachers teach?

 Teachers will train students in the 6
+ 1 trait writing model.

Shoemaker 9/02 11/02 None None

 Teachers will provide enrichment
and remediation based on rubric
scores.

Cox 11/02 5/03 Staff Time $1,000 Building School
Improvement $

2. What will teachers model?
 Teachers will model 6 + 1Trait

writing in all their classes
Clark 9/02 11/02 None None

 Teachers will model how to use the
6 + 1Trait rubric to assess writing
samples.

Poirier 11/02 5/03 Staff Time $2,500 District LEA
Professional
Development $

3. What will students practice?
 Students will assess their own and

other’s writing samples using the 6
&1 rubric at least once per month.

Crocker 11/02 5/03 Staff Time $1,700 District LEA
Professional
Development $

 Students will edit their own writing
based on rubric indicators.

Smith 11/02 5/03 None None

4. What is expected of students?
 Students will be at or above grade

level standards
Crocker 3/01 9/01 Time 2,500 Building School

Improvement $
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5. What will be done to support these
efforts?

 6 & 1 Trait materials will be
ordered.

Clark 9/02 9/02 Materials $350 Building $

 6 & 1 Trait writing posters will be
displayed in all classrooms.

Crocker 11/02 6/03 $800 Building
Improvement $

 Quarterly writing samples will be
assessed, analyzed, and shared
with the staff each quarter in team
meetings.

6. What is the professional
development needed to implement
the strategy successfully?

 All teachers will receive a full day of
training in the 6 & 1 Trait Writing
Model.

McCullough 9/02 9/02 Materials $1,400
Salary $2,900

District
Professional
Development $

 New teachers will be trained in the
6 & 1 Trait Model.

McCullough 8/02 8/02 Materials $300
Salary $600

District
Professional
Development $

Activity 2:
1. What will teachers teach?
2. What will teachers model?
3. What will students practice?
4. What is expected of students?
5. What will be done to support these

efforts?
6. What is the professional

development needed to implement
the strategy successfully?

Activity 3:
1. What will teachers teach?
2. What will teachers model?
3. What will students practice?
4. What is expected of students?
5. What will be done to support these

efforts?
6. What is the professional

development needed to implement
the strategy successfully?
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YEARLY PROFESSIONAL DEVELOPMENT PLAN AND
CALENDAR - REQUIRED

Directions: Using your professional development related activities which were
developed in order to effectively implement an intervention/strategy in
your Action Plan, develop a comprehensive calendar of professional
development activities for the school year.  This calendar is to document
all professional development activities including activities not related to
your School Improvement Plan (first aid, blood borne pathogens, etc).
Alignment with your strategies and coordination across goals is critically
important. The development of your professional development plan will
need to be completed on a yearly basis as part of updating your plan.  For
Title I schools, areas such as core curriculum standards, researched-
based teaching and learning, learning styles, and technology are critical
considerations in a professional development plan.  If your school has
been identified as needing improvement, identify with an asterisk all
professional development that is directly related to addressing the
academic problem(s) causing the school to be identified for improvement.
In the MI-Plan online version, professional development activities from the
Action Plan will be automatically forwarded here.

Month
Prof. Development

Activity
Related

Skill
Person
Resp.

Time
Line Costs

Source of
Funds

July

August

Sept.

Oct.

Nov.

Dec.

Jan.

Feb.

March

April

May

June
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If your school has been identified as needing improvement because the
school did not meet the Annual Yearly Progress (AYP), it is required that
not less than 10% of Title I funds be used for professional development.

 Is your school identified as needing improvement? __  Yes  __  No

 If so, how will the school ensure that not less than 10% of its Title I
allocation is spent on professional development that directly
addresses the academic achievement problems that caused the
school to be identified for improvement?

 What is the total amount to be spent for the purpose of addressing the
problems for which the school has been identified for improvement?
__________________
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ACTION PLAN RUBRIC - REQUIRED

Definition:

An action plan is a detailed sequence of activities that will be performed to implement
the identified strategies to accomplish your student performance goals.  The action plan
identifies how and when the school improvement plan will be implemented in the school.

Characteristics: A good action plan:

 Aligned between essence of the goals, assessments,
strategies/interventions, and activities including professional
development.

 Provides a logical sequence of activities

 Identifies who will be responsible for each activity

 Provides a reasonable time frame for each activity.

4 3 2 1
A clear action
plan is specified
for effectively
implementing all
identified
strategies.

There is a clear
action plan for
each strategy

There is a clear
action plan for
most strategies

There is a clear
action plan for few
strategies

None of the
strategies have a
clear action plan

The action plan
has a logical
sequence of
events.

The sequence of
events in the
timeline is
completely logical

The sequence of
most events in the
timeline is logical

Many of the events
in the time line are
without logical
sequence

The events in the
plan have no
logical sequence,
or no time line is
given

The action plan
clearly identifies
who will be
responsible for
each activity.

All activities clearly
state who will be
responsible

Most activities
clearly state who
will be responsible

Few activities
clearly state who
will be responsible

None of the
activities clearly
state who will be
responsible

The action plan
clearly states how
each activity will
be performed.

It is clear how each
activity will be
performed

It is clear how most
activities will be
performed

It is clear how a
few activities will
be performed

It is not clear how
any of the activities
will be performed

A reasonable
timeline is
assigned to each
activity.

All activities
include reasonable
dates

Most activities
include reasonable
dates

Few activities
include reasonable
dates

No activities
include reasonable
dates

Comments:                                                                                                                           
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RUBRICS: STRATEGIES/INTERVENTIONS
Optional

PURPOSE OF SELF EVALUATION:
1.  To help ensure that the school knows the expectations described in the rubrics
2.  To make sure the school understands on what criteria they are being evaluated
3.  To use the rubrics as guidelines in completing their School Profile and Improvement Plan
4.  To help the visiting team know how the school is viewing themselves

Directions: Use the following rubric to measure the quality of your mission statement.
These are discrete rubrics, meaning only the score points listed for each criterion
can be selected.  For example, Criterion A for the Strategies/Interventions, lists
score points of 6 and 0.  The scorer must choose which criterion description best
fits that aspect of the Mission Statement.  The scorer cannot choose to give a 5
on Criterion A because a score point of 5 is not listed for that criterion.  80% is
the guideline for passing.  When the % score is lower than 80%, it will be critical
to make any necessary modifications to help ensure quality and a score higher
than 80%.

ENTER SCORE
CRITERION A:

The set of interventions addresses the goal.

6 Points The interventions address the goal and the target area.
0 Points The interventions do not address the target area nor the goal.

CRITERION B:

The interventions are aligned with the assessments.

2 Points All of the interventions align with the assessments for this goal.
1 Point Some of the interventions align with the assessments for this goal.
0 Points None of the interventions align with the assessments for this goal.

CRITERION C

The set of interventions will address the reasons why students are not
already succeeding.

6 Points The school has collected and analyzed data to determine why students
are not succeeding and the interventions directly address those
reasons.

3 Points The school has identified reasons (with or without data) why students
are not succeeding and only some of the interventions directly address
those reasons.

0 Points The school has not identified the reasons why students are not
succeeding.
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CRITERION D

The set of interventions is directed at developing one or more of the
following: knowledge, the ability to apply knowledge, skills, habits or
patterns of behavior, and/or attitudes.

4 Points All of the interventions are directed at developing knowledge, the
ability to apply knowledge, skills, habits or patterns of behavior, and/or
attitudes consistent with the goal.

2 Points Some of the interventions are directed at developing knowledge, the
ability to apply knowledge, skills, habits or patterns of behavior, and/or
attitudes consistent with the goal.

0 Points The interventions are not directed at developing knowledge, the ability
to apply knowledge, skills, habits or patterns of behavior, and/or
attitudes consistent with the goal.

CRITERION E

The set of interventions is research based and/or it contains “best practice”
interventions.

5 Points School personnel can identify the specific research and best practice
databases used for selecting all interventions and they can identify
how that research applies to their students or why the school elected
to develop their own interventions.

3 Points School personnel can identify research for some interventions.
0 Points The school personnel did not investigate research nor best practice

interventions for this target goal.

CRITERION F

The interventions address the issue of transfer (application of knowledge
out of instructional context).

2 Points The interventions will ensure that students will be able to transfer their
knowledge and skills to areas and contexts beyond the classroom.

0 Points The interventions do not address the issue of transfer.

CRITERION G

The interventions have a set of clearly defined activities that describe how
the intervention will be implemented.

2 Points All of the interventions have a set of clearly defined activities.
1 Point Some of the interventions have a set of clearly defined activities.
0 Points None of the interventions have a set of clearly defined activities.

CRITERION H
The activities for implementing the set of interventions contain teaching,
modeling, expecting, practicing, and supporting (i.e. the interventions are
balanced.)
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2 Points The set of interventions contains all of the types of activities listed.
1 Point The set of interventions contains most of the types of activities listed.
0 Points The set of interventions contains only one or two types of activities.

CRITERION I

Person(s) responsible for completing and documenting each activity is
listed.

2 Points All of the activities have one or more people responsible/accountable
listed.

1 Point Some of the interventions have one or more people responsible/
accountable listed.

0 Points None of the interventions have one or more people responsible/
accountable listed.

CRITERION J

The set of interventions can be implemented within a reasonable time
frame.

2 Points The interventions can be fully implemented within two years.
1 Point The interventions may take several years to implement fully.
0 Points The activities listed for each intervention may not be completed within

the cycle.

CRITERION K

The school has the resources required to implement the set of
interventions.

2 Points The school has allocated adequate resources (time, staff development,
equipment, materials, and other resources) necessary for
implementation of each activity listed for each of the interventions.

1 Point The school has allocated some of the resources required to implement
the activities for each of the interventions.

0 Points The school has not allocated adequate resources required to
implement the activities for each of the interventions.

CRITERION L

Appropriate timelines have been developed which will allow effective
implementation of the interventions.

3 Points Clear timelines exist.
1 Point Timelines exist but do not appear to be clear or realistic.
0 Points No timelines exist.

CRITERION M

Building and district administration provide the necessary resources for the
effective implementation of the interventions.
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3 Points School personnel are able to show clearly that building and district
administration can and will provide the necessary resources to
implement the interventions.

1 Point School personnel indicate that building and district administration are
supportive and may provide the necessary resources to implement the
interventions.

0 Points School personnel cannot show that building and district administration
will provide the necessary resources to implement the interventions.
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STRATEGIES/INTERVENTIONS EVALUATION

Criteria

A. The set of interventions addresses the target goal.   (6 points
possible)

B. The interventions are aligned with the assessments.   (2 points
possible)

C. The set of interventions will address the reasons why students are not
already succeeding.   (6 points possible)

D. The set of interventions is directed at developing:  knowledge, the
ability to apply knowledge, skills, habits or patterns of behavior and/or
attitudes.   (4 points possible)

E. The set of interventions is research based and/or it contains “best
practice” interventions.   (5 points possible)

F. The interventions address the issue of transfer (application of
knowledge out of instructional context).    (2 points possible)

G. The interventions have a set of clearly defined activities that describe
how the intervention will be implemented.    (2 points possible)

H. The activities for implementing the set of interventions contain
teaching, modeling, expecting, practicing, and supporting (i.e., the
interventions are balanced).  (2 points possible)

I. Person(s) responsible for completing and documenting each activity
listed under each intervention are listed.  (2 points possible)

J. The set of interventions can be implemented within a reasonable time
frame.    (2 points possible)

K. The school has the resources to implement the set of interventions.
(2 points possible)

L. Appropriate timelines have been developed which will allow effective
implementation of the interventions.  (3 points possible)

M. Building and district administration provide the necessary resources
for the effective implementation of the interventions.)  (3 points
possible)

TOTAL POINTS POSSIBLE: 41

TOTAL POINTS EARNED:
Used with permission of North Central Association-Commission on Accreditation and School Improvement
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RUBRICS: ASSESSMENTS

Optional

PURPOSE OF SELF EVALUATION:
1.  To help ensure that the school knows the expectations described in the rubrics
2.  To make sure the school understands on what criteria they are being evaluated
3.  To use the rubrics as guidelines in completing their School Profile and Improvement Plan
4.  To help the visiting team know how the school is viewing themselves

Directions: Use the following rubric to measure the quality of your mission statement.  These
are discrete rubrics, meaning only the score points listed for each criterion can be
selected.  For example, Criterion A for the Assessments, lists score points of 4,2,
and 0.  The scorer must choose which criterion description best fits that aspect of
the Mission Statement.  The scorer cannot choose to give a 3 on Criterion A
because a score point of 3 is not listed for that criterion.  80% is the guideline for
passing.  When the % score is lower than 80%, it will be critical to make any
necessary modifications to help ensure quality and a score higher than 80%.

ENTER SCORE
CRITERION A:
Assessments are aligned with goals.

4 Points The assessments collect data about student performance concerning
the goals.

2 Points The assessments collect data about student performance but do not
directly address the goals.

0 Points The assessments do not address the goals.

CRITERION B:
There is an appropriate number of assessments for the goal.

3 Points The school collected data from at least three sources.
2 Points The school collected data from two sources.
1 Point The school collected data from one source.
0 Points The school collected no academic performance data.

CRITERION C

There is an appropriate balance of standardized (common metric) and
locally developed (context bound) assessments.

3 Points Assessments of both types are listed for each goal.
1 Point Assessments of only one type are listed for some goals.
0 Points Assessments of only one type or no assessments are listed for goals.



School Improvement Planning Process Guide

Step 6 SIP Guide 3.0 Page 45

CRITERION D

The types of assessments selected/created are appropriate for the types of
goals.

3 Points All of the goals are assessed by an appropriate type of assessment.
2 Points Most of the goals are assessed by an appropriate type of assessment.
1 Point Some of the goals are assessed by an appropriate type of

assessment.
0 Points None of the goals are assessed by an appropriate type of assessment.

CRITERION E

The assessments align with the goals.

4 Points All of the assessments are aligned with the goals.
3 Points Most of the assessments are aligned with the goals.
2 Points Some of the assessments are aligned with the goals.
0 Points None of the assessments are aligned with the goals.

CRITERION F

A plan for collecting baseline data for goal attainment is in place.

4 Points The school has identified baseline data from assessments used in the
profile or other assessments.

0 Points The school does not have baseline data nor a plan for collecting it.

CRITERION G

The faculty uses information obtained from the assessments to make
changes in instructional practices and/or curriculum.

5 Points There is clear and abundant evidence that the faculty is using
assessment data to guide instructional practices or to make curricular
decisions, relative to the goals.

3 Point There is some evidence that the faculty is using assessment data to
guide instructional practices or to make curricular decisions, relative to
the goals.

0 Points There is no evidence that the faculty is using assessment data to guide
instructional practices or to make curricular decisions, relative to the
goals.

CRITERION H
There is a set of standard procedures that everyone uses for locally
developed assessments.
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2 Points There is clear evidence that the faculty is administering assessments
according to standard procedures.

1 Point There is limited evidence that the faculty is administering assessments
according to standard procedures.

0 Points There is no evidence that the faculty is administering assessments
according to standard procedures.

CRITERION I

The school has begun the process of investigating validity and reliability for
locally developed assessments.

2 Points There is clear evidence that the faculty has begun the process of
establishing validity and reliability of their locally developed
assessments.

1 Point There is limited evidence that the faculty has begun the process of
establishing validity and reliability of their locally developed
assessments.

0 Points There is no evidence that the faculty has begun the process of
establishing     validity and reliability of their locally developed
assessments.
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ASSESSMENTS EVALUATION

Criteria

A. Assessments are aligned with target area goals.   (4 points possible)

B. There is an appropriate number of assessments for the goal.
(3 points possible)

C. There is an appropriate balance of standardized (common metric) and
locally developed (context bound) assessments.   (3 points possible)

D. The types of assessments selected/created are appropriate for the
types of goals.   (3 points possible)

E. The assessments align with the goals.   (4 points possible)

F. A plan for collecting baseline data for goal attainment is in place.
(4 points possible)

G. The faculty uses information obtained from the assessments to make
changes in instructional practices and/or curriculum.
(5 points possible)

H. There is a set of standard procedures that everyone uses for locally
developed assessments.  (2 points possible)

I. The school has begun the process of investigating validity and
reliability for locally developed assessments.  (2 points possible)

TOTAL POINTS POSSIBLE: 30

TOTAL POINTS EARNED:
Used with permission of North Central Association-Commission on Accreditation and School Improvement
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RUBRICS:  PROFESSIONAL DEVELOPMENT

Optional

PURPOSE OF SELF EVALUATION:
1.  To help ensure that the school knows the expectations described in the rubrics
2.  To make sure the school understands on what criteria they are being evaluated
3.  To use the rubrics as guidelines in completing their School Profile and Improvement Plan
4.  To help the visiting team know how the school is viewing themselves

Directions: Use the following rubric to measure the quality of your mission statement.  These
are discrete rubrics, meaning only the score points listed for each criterion can be
selected.  For example, Criterion A for the Professional Development, lists score
points of 5, 2, and 0.  The scorer must choose which criterion description best fits
that aspect of the Mission Statement.  The scorer cannot choose to give a 4 on
Criterion A because a score point of 4 is not listed for that criterion.  80% is the
guideline for passing.  When the % score is lower than 80%, it will be critical to
make any necessary modifications to help ensure quality and a score higher than
80%.

ENTER SCORE
CRITERION A:

Data have been collected and analyzed to determine what professional
staff needs to know and be able to do to implement the school
improvement plan.

5 Points Data have been collected and analyzed appropriately.
2 Points Some data have been collected and analyzed.
0 Points No data have been collected regarding staff development.

CRITERION B:

A staff development plan has been created that will enable the faculty to
implement the goals, interventions, and activities of the school
improvement plan.

5 Points A clear and complete staff development plan has been created.
2 Points Some staff development planning has been done.
0 Points No staff development planning has been done.

CRITERION C

The staff development plan is results-based.

5 Points Lasting changes in teaching and learning skills related to the goals will
be made and documented.

2 Points Some changes in teaching and learning skills related to the goals will
be made and documented.
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0 Points No evidence exists that any changes in teaching and learning skills
related to the goals will be made and documented.

CRITERION D
The staff development plan provides activities for various levels of faculty
knowledge and skills.

5 Points The staff development plan provides activities for all of the levels of
knowledge and skills.

2 Points The staff development plan provides activities for some of the levels of
knowledge and skills.

0 Points The staff development plan provides activities for none of the levels of
knowledge or skills.

CRITERION E

The staff development plan provides assistance for professional faculty
experiencing difficulties implementing the school improvement plan.

5 Points The staff development plan provides for on-going assistance.
2 Points The staff development plan provides for some assistance.
0 Points The staff development plan does not provide any assistance.

CRITERION F

The staff development plan includes an evaluation of its success as
documented by improvement in student performance.

5 Points Evaluation of the staff development plan includes documentation of
improvement in student performance as an indicator.

2 Points Evaluation of the staff development plan exists, but does not include
documentation of improvement in student performance as an indicator.

0 Points The staff development plan does not include any evaluative indicators.
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PROFESSIONAL DEVELOPMENT EVALUATION

Criteria

A. Data have been collected and analyzed to determine what
professional staff needs to know and be able to do to implement the
school improvement plan.  (5 points possible)

B. A staff development plan has been created that will enable the faculty
to implement the goals, interventions, and activities of the school
improvement plan.  (5 points possible)

C. Staff development plan is results-based.  (5 points possible)

D. The staff development plan provides activities for various levels of
faculty knowledge and skills.  (5 points possible)

E. The staff development plan provides assistance for professional
faculty experiencing difficulties implementing the school improvement
plan.  (5 points possible)

F. The staff development plan includes an evaluation of its success as
documented by improvement in student performance.  (5 points
possible)

TOTAL POINTS POSSIBLE: 30

TOTAL POINTS EARNED:
Used with permission of North Central Association-Commission on Accreditation and School Improvement
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PATHWAY REMINDER

Pathway:  The selection of the correct pathway helps ensure that the unique school
improvement requirements for your school’s specific designation will be fulfilled. Your
school has determined its school improvement pathway in the introduction section of this
process guide.  Please identify your school pathway below.

PATHWAY:                                                                                                                          

Are you sure this designated pathway is correct for your school? __ Yes  __ No

MONITOR IMPLEMENTATION OF THE PLAN

Overview of This Step

During this step of your plan, your School Improvement Team/Steering Committee
should monitor the progression of the action plan and its impact on student achievement
and make sure the strategies/interventions and activities/tasks in each student
performance goal are moving forward under the identified timelines. Attention to the
adopted schedule and “Start - Completion” dates will help your school continuously
move forward to accomplish the overall improvement goals which will help systemically
increase student achievement in your school.  There are two critical questions that need
to be asked as schools monitor each strategy/intervention in the action plan.

 First, how will we know that the strategy/intervention is being
implemented by the teachers?

 Second, how will we know that the strategy/intervention is making a
difference in student achievement once it is implemented?

Both questions will necessitate some type of data collection and record keeping system.
For example, when data is recorded for the Accelerated Reader program, it will be clear
that the strategy/intervention is being implemented.  Furthermore, an increase in the
reading level of books read by students will indicate if the strategy/intervention is helping
make a difference in reading comprehension/student achievement.

Readiness

Before you get started, make sure that...

 Resources are secured for implementation (money, people, etc.)

 Realistic timelines are established

 Professional development plan is developed

 School improvement plan is published and approved
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 Stakeholder review and refine the plan

The Monitor Implementation of the Plan Readiness Tool will help determine if staff
and/or the School Improvement Team is ready for this step.

Purpose of This Step

Formative measures such as classroom based assessments and analysis of student
work will be used to see if progress has occurred in each of the student performance
goal areas. The key end products of this step are:

 Demonstrate progress

 Focus attention on the plan

 Provide basis for making necessary changes

 Give reasons to celebrate efforts of staff, students, and parents

Who Should Be Involved?

The School Improvement Team/ can be responsible for actual monitoring of progress.
The entire staff should remain informed about implementation progress.

How Much Time is Needed for This Step?

Monitoring the plan should continue until the activities outlined are completed AND they
become part of the school’s culture. Embedding the activities and plan into the natural
practices of the school may two or more years.
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Process - Required

1. Use formative measures of assessment to check on implementation.  The
Action Plan Outline will indicate which measures will be used to determine if efforts
are on track. Your team should not wait until State Assessment scores return to see
if the implementation is working! The Monitoring the Activity Timeline is a useful tool
for checking on implementation and making adjustments for unanticipated events or
barriers.

It is critical that staff understand that interim assessments are used as
formative measures to monitor student progress toward meeting each
goal. Some formative techniques that are used to monitor implementation
include:

 Classroom assessments and pre- post- achievement measures

 Surveys of Staff

 Observations of students

 Student work analysis

 Oral/written work

 Checklists of student behavior

 Student interviews

 External review teams

2. Schedule a regular time to review school improvement progress at staff
meetings.  Schools are such busy places that it is easy to make assumptions that
things are in place because we planned them to be!  Check to make sure they are in
place.

3. Designate staff members to monitor what’s happening and be cheerleaders for
progress.  These may be people who were on the original School Improvement
Planning Team. Their task is to check on progress on a regular basis throughout the
school year. They must also be charged with keeping up communication on sharing
progress and planning celebrations.

Caution

This step is very important to the continuous progress at your school. It must be kept up
throughout the school year—this is not an end of the year event, it’s a constant gentle
process of paying attention and making adjustments when necessary.
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MONITOR IMPLEMENTATION OF THE PLAN READINESS TOOL
REQUIRED

ISSUE/CHALLENGE: Facilitate the monitoring of the action plan implementation.

Abilities (Able)
Yes No

The School Improvement Team knows how to monitor
implementation of improvement strategies and progress toward
goals.
The School Improvement Team can monitor and adjust the
implementation in response to unanticipated events.
The School Improvement Team and staff know and agree upon
the student achievement targets/essence at the beginning and
throughout the implementation of the plan.
Time is allocated to collect data on the implementation from
whole staff.
The School Improvement Team can provide rationale and data to
guide adjustments to the plan and further improvement.
Staff knows how to use classroom-based assessment results to
monitor progress and adjust instruction to meet the essence of
the goal.
Issues Specific to the School:

Attitude (Willing/Secure)
Yes No

Staff members are willing to dialogue during regularly scheduled
and planned opportunities about practices and results.
Staff is willing to provide evidence that the plan is being
implemented.
Staff is willing to use classroom-based assessments and other
data to adjust instruction to meet goals.
Staff trusts the School Improvement Team to monitor the action
plan implementation.
The climate fosters open, candid sharing and is evidenced by
attendance and participation by all staff members.
Issues Specific to the School:

CONCLUSION: Relative to this issue/challenge, the constituents impacted are:

______ Unable and Unwilling  _______ Able but Unwilling
______ Unable but Willing  _______ Able and Willing

If your School Improvement Team answered no to any of the above “Readiness to
Benefit” statements, please consider contacting your local ISD for help with this process.

Next Steps: After evaluating the information from the readiness tool, the appropriate next
step for our school is to…



School Improvement Planning Process Guide

Step 7 SIP Guide 3.0 Page 5

MONITORING IMPLEMENTATION QUESTIONNAIRE -
Strongly Recommended

This form helps School Improvement Teams review progress, adjust the plan, and
consider issues and barriers to meeting the strategies/interventions identified in the
action plan.

Student Performance Goal:

Essence of the Goal:

Strategy/Intervention:

Activity:

Are those involved with the activity meeting the timeline? Yes No

If not, why?

What evidence of implementation exists?

Are the indicated resources available and being utilized? Yes No

If not, why?

What barriers or challenges have occurred since the plan was written?

What steps should be taken to address these barriers or challenges?

Does the Action Plan need to be adjusted to reflect any of the above information?
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MONITORING THE ACTIVITY TIMELINE -
Required

Use this implementation guideline worksheet to help maintain a “watchful eye” over
progression toward accomplishing each student performance goal in your school
improvement plan.

Student Performance Goal:                                                                                               
                                                                                                                                           
                                                                                                                                           

Strategy/Intervention:

Schedule CompletedActivity Begin End Begin End

Strategy/Intervention:

Schedule CompletedActivity Begin End Begin End
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Strategy/Intervention:

Schedule CompletedActivity Begin End Begin End

Strategy/Intervention:

Schedule CompletedActivity Begin End Begin End
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SURVEY OF IMPLEMENTATION EFFECTIVENESS -
OPTIONAL

The school improvement team is conducting this survey for the purpose of determining
the extent of implementation and effectiveness of our school’s improvement plan. Your
responses to this survey will help to provide us with valuable feedback that can assist us
in strengthening the effectiveness of the school improvement plan to improve on behalf
of student learning.

For items #1-6, please circle your response on a five-point scale (1 = little or none, 5 = to
a great extent) to indicate your answers to these questions.

Questions #7-10 require a brief written response in the provided space.

If you need more space, please feel free to use the other side of the survey.  Thank you
for taking the time to respond to this survey. Your feedback will be carefully considered
by the school improvement team.

Great Extent Little/none

Survey Questions 5 4 3 2 1

1. To what extent are your aware of the student performance goals for your
school's improvement plan?

2. To what extent did you have an opportunity to contribute to the process
of establishing the student performance goals for the school
improvement plan?

3. To what extent did you have an opportunity to provide feedback on the
action plans and strategies/interventions that were designed by the
school improvement team to achieve the goals of the school
improvement plan?

4. To what extent are you aware of the action plans that depend on your
support and active involvement in implementing the
strategies/interventions to improve student learning?

5. To what extent have you received sufficient support in implementing the
strategies/interventions contained in the school improvement plan (e.g.,
availability of professional development programs, planning time,
materials, etc.)?

6. To what extent have you implemented the strategies for improving
student learning that are contained in your school’s improvement plan?
(Place a  5 to a Great Extent to 1-None rating next to each strategy)
Goal 1-Strategy 1-
Goal 2-Strategy 1-
Goal 3-Strategy 1-
Goal 4-Strategy 1-
Goal 1-Strategy 2-
Goal 2-Strategy 2-
Goal 3-Strategy 2-
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Goal 4-Strategy 2-
Goal 1-Strategy 3-
Goal 2-Strategy 3-
Goal 3-Strategy 3-
Goal 4-Strategy 3-
Goal 1-Strategy 4-
Goal 2-Strategy 4-
Goal 3-Strategy 4-
Goal 4-Strategy 4-
Please provide a brief, written response to each of the following questions:

7. Briefly describe how you have applied the strategies/interventions for improving student
learning in your classroom.

8. How have you used the data from classroom assessments to improve instruction?

9. Which strategies/interventions in the school improvement plan have you found to be most
helpful in improving student learning?

10. Which strategies/interventions in the school improvement plan have you found to be least
helpful in improving student learning?

11. What recommendations would you like to offer to strengthen the school improvement plan
(e.g., suggestions pertaining to modifications of strategies contained in the school
improvement plan and/or recommendations for including additional strategies)? Please be
specific in describing your recommendations.
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RUBRIC FOR IMPLEMENTING THE SCHOOL’S ACTION PLAN -
REQUIRED

Use this rubric to define qualitative standards related to implementing the school
improvement plan. Level three and four responses indicate increased likelihood of
successful implementation.

4

 The school improvement team provides active leadership for
implementing the school improvement plan throughout the
school.

 The work of the school improvement team provides an
exemplary model of collaboration and shared decision
making.

 All staff are actively involved in implementing the school
improvement plan.

 The need for resources and follow-up support is anticipated
by the school improvement team and support is provided
promptly.

3

 The school improvement team functions effectively and
provides leadership for implementing the school
improvement plan.

 Most staff are involved in implementing the school
improvement plan.

 Adequate resources and follow-up support are provided.

2

 The school improvement team manages some of the
responsibility for coordinating the implementation of the
school improvement plan, but with limited effectiveness.

 Most staff are aware of the work of the school improvement
team, but are not actively implementing the school
improvement plan.

 Limited support for the implementation of the plan is
provided.

1

 The role of the school improvement team is not clear.
 Most staff members are not aware of the school

improvement plan.
 Inadequate support for the implementation of the plan is

provided.

0

 The school improvement team does not function effectively.
 There is little or no evidence of the implementation of the

school improvement plan.
 Plans for supporting the implementation of the school

improvement plan have not been developed.
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EVALUATE IMPACT ON STUDENT ACHIEVEMENT

Overview of This Step

Evaluating the impact of the action plan brings the process full circle. This is not the end
of School Improvement Planning; it’s a chance to measure effectiveness, determine if
practices are institutionalized, and to start the process again. The team collects and
analyzes data from the State Assessments, classroom-based assessments, and other
measures to determine if school improvement goals were met and if the action plans
were successful in improving student achievement.

The School Improvement Team’s role shifts from driving the process to helping
determine the degree to which school improvement is making a difference in student
achievement and how to strengthen the various school improvement initiatives. It is also
critical that the School Improvement Team structure opportunities to celebrate success.
Celebrating successes reinforces valued performance, and reminds the school
community that however challenging, school improvement results in improved academic
performance.

Michigan Annual Educational Report and NCLB Report Card

THIS IS A SCHOOL BUILDING ANNUAL EDUCATIONAL REPORT/NCLB REPORT
CARD NOT A DISTRICT REPORT.  THERE ARE ADDITIONAL DISTRICT
REQUIREMENTS.

On a yearly basis, the School Improvement Team will need to evaluate the effectiveness
of the school’s improvement plan for the school Annual Educational Report to the school
community per the Revised School Code (RSC 380.1204a).

As part of this Annual Educational Report, a status report of the 3-5 year school
improvement plan, its goals, evaluation of the goals, and plans for next year are to be
included. A two-year comparison of this data is also a requirement.

P.A. 25 requires that a public meeting on the Annual Educational Report be held by
October 15 of each year.  NCLB requires that the Annual Educational Report/Report
Card be available by the beginning of the school year.  Your completed report is to be
sent to your Intermediate School District (ISD/RESA).
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MICHIGAN ANNUAL EDUCATIONAL REPORT

This framework for developing an introduction to the school improvement plan is based
on the annual educational reporting requirements found in the State of Michigan Revised
School Code- Section 380.1204a and requirements in No Child Left Behind (NCLB) (115
STAT.1459; B I and II).  This is not to be confused with the annual report often required
by accrediting agencies which is typically a separate report. If a school has previously
used a similar outline in preparing its annual educational report, you may wish to copy
and paste as appropriate. Information gathered in this process can then be used along
with pictures of students, graphs, and charts in the completion of the school’s annual
educational report. Some items in this framework are identified as optional (O) rather
than required.

Mission Statement (O)

About our school
1. Enrollment information (O)

   a. Accreditation status (compare with the previous year )
2. Process by which pupils are assigned to particular schools
3. Specialized schools (if applicable)
4. Staff information (number of teachers, specialty teachers, parapros) Include

information on teacher qualifications and the percent of classes taught by
highly qualified teachers.

5. Special services

Status of 3-5 year plan
1. Compare this year’s school improvement goals and school improvement

progress with the previous years' goals and school improvement progress.
2. Title I Improvement Status based on the Adequate Yearly Progress Formula

___________.  (If a school has been identified for improvement, it is
required by NCLB to publicize this fact in the school’s annual report.)

Curriculum, Instruction and Professional Development Opportunities
1. Access to a copy of the CORE curriculum
2. Description of how the school is implementing the CORE curriculum and

how pupils are ensured enrollment in those courses/subjects necessary for
them to receive adequate instruction (compare with the previous year)

3. Variances and explanation of why – from state model core curriculum

Student Achievement Information
1. Report containing:

a. Aggregate student achievement based on locally administered
competency tests (if any); and

b. Aggregate information on other indicators used to determine AYP –
attendance rates, graduation rates and pupil retention rates.

2. MEAP: (Automatically imported for the school)
Possibilities for import include:
a. Aggregate student achievement at each proficiency level; and
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b. Disaggregated by statistically sound categories (sub-groups of n=30).

 Comparison between actual achievement of each
group including racial/ethnic, low income, special
education, and LEP (excluding gender and
migrant).

 Percentage of students not tested in each group.

 Most recent 3-year trend in achievement in each
subject area (tested) and for each grade level

2001 2002 2003
4th gr. Reading 49% proficient 52% proficient 54% proficient
LEP students 35% proficient 44% proficient 52% proficient
Low income 29% proficient 33% proficient 37% proficient
4th gr. Math
5th gr. Science
5th gr. Social Studies
**Only reading and math are disaggregated.

c. Adequate Year Progress (AYP) is a formula used to determine if each
public school in the State of Michigan is making continuous and
substantial academic improvement. Using your school’s AYP data
and AYP status include a comparison of your school with other
comparable schools in the LEA, and the state as a whole. (This is a
requirement of NCLB.)

d. d.  National normed achievement tests (compare with the previous
year )

Pupil retention rates – (compare with the previous year)

Parental Involvement
1. Number and % of parents, legal guardians, or persons in loco parents

attending parent teacher conferences (compare with the previous year)
2. Options for parent involvement (o)
3. Parent/community input, including concerns, suggestions, parent

organization, etc. (o)

Per RSC 380.1240a, all Michigan high schools need to report on the following:
1. Number and percentage of pupils during preceding year enrolled in 1 or

more post secondary courses (compare with the previous year)
2. Number of college level equivalent courses offered to pupils enrolled in the

school and in consortia or cooperative programs (compare with the
previous year)

3. Number and percentage of pupils during the preceding year enrolled in at
least one college level equivalent course disaggregated by grade level.
(compare with the previous year)

4. Number and percentage of pupils who took a college level equivalent credit
examination (compare with the previous year)
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5. Number and percentage of pupils who achieved a score on a college level
equivalent credit examination that qualifies for college credit (compare with
the previous year)

Points of Pride (O)
1. Grants received
2. Awards received
3. Technology
4. Playground

Readiness

Methods were identified in the action plan step to determine if school improvement
efforts made a positive impact on student achievement.  School Improvement Teams
must see to it that they measure progress to determine improvement and use this data
to evaluate the overall effectiveness of the school improvement plan.  The “Evaluate
Impact on Student Achievement Readiness Tool” will help determine if staff and/or the
School Improvement Team is ready for this step.

Purpose of This Step

State Assessments, and results from various assessment instruments specified in the
action plans will be analyzed.  As part of doing this, both the school improvement team
and faculty will determine how much progress has been made toward improving student
achievement.

Who Should Be Involved?

Steering Committee/School Improvement Team members and the full faculty.

How Much Time is Needed for This Step?

3-4 hours. This is an annual self-reflection event that will provide a base for further
action and a strengthened school improvement process within the school.
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Process - Required

1. Review action plan.  What measures were designated to measure effectiveness?
Have these measures been administered?

2. Determine if additional measures are needed.  This may be a great time to
conduct focus groups or to re-administer perception survey(s) to staff, parents, and
students.

3. Measure progress on achievement measures.  Look at the student performance
goals and what was to be used to measure effectiveness—most often the measures
include: school-based assessments using pre- and post- tests, standardized and
criterion-referenced assessments, and any new contextual or survey data.  How
close did the school come to the targets that were set? Is student achievement
improving? How did your students do on disaggregated measures of assessments?

4. Determine how effective the implementation of the school improvement plan
has been. Look through the action planning sheets. Did people follow through?
Perception data from focus groups, conversations with staff, and additional surveys
will also give important information about implementation and its high and low points.

5. Celebrate successes and acknowledge the need to redouble efforts.  Even the
best plans meet with unpredictable obstacles and distractions. If everything didn’t get
implemented or measured ask why and determine if this is something that should be
started in the next year/period of implementation. There are bound to be successes
and things to be proud of—exploit these successes!

6. Begin again.  Continuous improvement means there are always new ways to
improve. The team can move on to new goals when original goals are achieved,
regroup, revise the action plan, and start the cycle over again.

Caution

The school’s improvement plan should be reviewed and updated on an annual basis.
The ultimate goal is to have your school learning improvement strategies that are
effective become part of the school culture.  Sometimes changes become internalized
and it may not be readily apparent just how much the school learning environment has
changed.   Take time to recognize the changes and celebrate successes.

Celebrate your successes!
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EVALUATE IMPACT ON STUDENT ACHIEVEMENT READINESS
TOOL

REQUIRED

ISSUE/CHALLENGE: Facilitate the evaluation of the action plan based on student
achievement results.

Abilities (Able)
Yes No

The School Improvement Team knows how to interpret results,
make graphs, share findings with staff
Staff understands that evaluation will be based on attainment of
the student performance goal rather than on adult actions.
Issues Specific to the School:

Attitude (Willing/Secure)
Yes No

Time is scheduled and structured to foster a climate of open,
candid sharing about the school improvement process and
instructional practices.
Staff values the need to improve student achievement.
Staff understands the need to evaluate the plan in terms of
student achievement rather than adult actions.
Issues Specific to the School:

CONCLUSION: Relative to this issue/challenge, the constituents impacted are:

______ Unable and Unwilling _______ Able but Unwilling
______ Unable but Willing  _______ Able and Willing

If your School Improvement Team answered no to any of the above “Readiness to
Benefit” statements, please consider contacting your local ISD for help with this process.

Next Steps: After evaluating the information from the readiness tool, the appropriate
next step for our school is to…



School Improvement Planning Process Guide

Step 8 SIP Guide 3.0 Page 7

EVALUATION WORKSHEET - REQUIRED

Goals Assessment Tool Results Achieved
Example: All students will
demonstrate improved
mathematical problem
solving skills

2002 State Assessment 48% at proficient level in
math problem solving. This
represents 12% increase
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SCHOOL IMPROVEMENT PLANNING PROCESS SURVEY -
REQUIRED

Data Collection Survey

Please use the following survey with your school staff to determine your team’s
effectiveness with the school data collection process.  Rank each item on the scale to
the right with 5 being strong and 1 being weak.

Strong Weak
Quality Indicators 5 4 3 2 1

1. The data collected is directly related to student achievement
2.  Data was collected from different sources, different ways and at

different times (assessment data, surveys, demographics, pre and post,
etc)

3.  Enough data has been collected to accurately represent the current
status of the student achievement levels within the school.

4. There is a clear plan on how to analyze and accurately represent the
collected data

5.   We have adequate baseline data that supports existing goals
6.  Adequate data has been collected to affirm, verify or refute our

assumptions regarding the current levels of student learning
7. Data has been collected around “hot” issues in our school
8.  A method or methods have been established for reporting data to our

learning community
9.  The data collected is valid and from reliable sources
10.  All stakeholder representatives have been involved in the data

collection process
Recommendations:
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School Profile Survey

Please use the following survey with your school staff to determine your team’s
effectiveness with the school profile process.  Rank each item on the scale to the right
with 5 being strong and 1 being weak.

Strong Weak
Quality Indicators 5 4 3 2 1

1. Enough data has been chosen in the data collection step to construct
a school profile

2. The data collected for our school profile tells us how our students
performed on MEAP, Standardized Assessments,  MI-Access, Alt.
LEP Test, district assessments and classroom-based assessments

3. The school profile has data from different sources and from different
domains (parents, students, staff, demographics, achievement,
perception, school programs, school processes, etc)

4. The data and school profile are analyzed using a rubric
5. The school profile shows emerging trend lines against baseline data
6. The school profile shows progress toward previously established

goals
7. The school profile adequately disaggregates data to help establish

patterns
8. Needs for school improvement are evident from the school profile
9. We have highlighted positive trends in our school profile for

celebration
10. A method has been established for reporting the school profile to our

learning community
11. All stakeholder representatives have been involved in the school

profile process
Recommendations:
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Student Performance Goal Setting Survey

Please use the following survey with your school staff to determine your team’s
effectiveness with the school student performance goal setting process.   Rank each
item on the scale to the right with 5 being strong and 1 being weak.

Strong Weak
Quality Indicators 5 4 3 2 1

1. Our school student performance goals are supported by research
2. Our school student performance goals are developed from data
3. Our school student performance goals are written in a manner that the

school improvement team can determine whether the school has met
their goals.

4. Our school student performance goals are realistic
5. Our school student performance goals are focused
6. Our school student performance goals align with the overall direction

of the district
7. Our student performance goals are clearly written and are

understandable to non-educators.
8. All stakeholder representatives have been involved in the student

performance goal setting process
9. Student performance goals are supported by at least 3 compelling

pieces of supporting evidence
Recommendations:

Research Survey

Please use the following survey with your school staff to determine your team’s
effectiveness with the research process.  Rank each item on the scale to the right with 5
being strong and 1 being weak.

Strong Weak
Quality Indicators 5 4 3 2 1

1. Research-based strategies/interventions are stated for all student
performance goals and activities.

2. The plan presents sound and relevant research to support the
proposed strategies/interventions

3. Research-based strategies/interventions are included in the plan.
4. Strategies from research can be implemented with available or

obtainable fiscal and human resources
5. All stakeholder representatives have been involved in the research

process
Recommendations:
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Action Plan Survey

Please use the following survey with your school staff to determine your team’s
effectiveness with the school action plan process.  Rank each item on the scale to the
right with 5 being strong and 1 being weak.

Strong Weak
Quality Indicators 5 4 3 2 1

1. A clear action plan is specified for effectively implementing all
identified strategies/interventions

2. The action plan has a logical sequence of events
3. The action plan clearly identifies the names of persons who will be

responsible for each activity
4. As part of the activities, it is clear what each teacher is expected to

teach related to the strategy/intervention.
5. As part of the activities, it is evident what each teacher is expected to

model related to the strategy/intervention?
6. The action plan clearly states how each strategy/intervention will be

performed
7. As part of the activities, what students are expected to practice related

to the strategy/intervention is clearly stated
8. As part of the activities, high expectations for students related to the

strategy/intervention are clearly stated.
9. As part of the activities, how the school and/or district will support the

implementation of the strategy/intervention is completed delineated.
10. The action plan highlights resources needed for each

strategy/intervention as well as the source for the funds
11. A reasonable timeline is assigned to each strategy/intervention
12. The action plan identifies specifically how each strategy/intervention

will be assessed and monitored
13. The action plan includes specific references to the sources which

establish the research-based strategy/intervention
14. All stakeholder representatives have been involved in the action plan

process
Recommendations:
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Implementation Survey

Please use the following survey with your school staff to determine your team’s
effectiveness with the school implementation process.   Rank each item on the scale to
the right with 5 being strong and 1 being weak.

Strong Weak
Quality Indicators 5 4 3 2 1

1. The school improvement team provides active leadership for
implementing the school improvement plan throughout the school

2. Progress toward achieving school student performance goals are
communicated to the learning community during the implementation
phase

3. All staff are actively involved in implementing the school improvement
plan

4. Adequate resources are available to implement the school
improvement plan

5. Adequate professional development and support has been available
to successfully implement the school improvement plan

6. Teachers have applied the instructional strategies/interventions to
implement the school improvement plan in their classroom

7. All stakeholder representatives have been involved in the
implementation process

8. Procedures are provided in the activities to monitor and assess the
implementation of all strategies/interventions set forth in the action
plan

Recommendations:
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Evaluation and Assessment Survey

Please use the following survey with your school staff to determine your team’s
effectiveness with the school learning improvement plan evaluation process.   Rank
each item on the scale to the right with 5 being strong and 1 being weak.

Strong Weak
Quality Indicators 5 4 3 2 1

1. School staff, students, parents, community members and other
stakeholder groups participated in the development of the school
improvement plan

2. School improvement plan strategies/interventions and activities are
integrated and sustained within the learning culture of the school

3. Curriculum, instruction, professional development, and student
learning are the main areas of focus of the school improvement plan

4. Effective research-based instructional practices are reflected in
strategies and activities for all students including Title I, if necessary.

5. Administrative support is available to insure initial and continuing
improvement plan implementation and operation

6. Steps are included to continually monitor implementation for
problems, feedback, and adjustments

7. School programs, activities, strategies and student performance goals
are closely coordinated

8. A description of how the school learning improvement team was
involved in planning is included in the school learning improvement
plan overview

9.  There is a plan for monitoring and evaluation of the learning
improvement plan and its implementation

10. Procedures are provided to monitor and assess the implementation of
all activities set forth in the action plan

11. Valid procedures are included for continual evaluation of short-term
(during current school year) impact of each strategy/intervention

12. Valid procedures are presented to examine the overall impact of the
school improvement effort on student achievement

13. Clear procedures for evaluation are specified for all strategies and
activities set forth in the school improvement plan

Recommendations:



School Improvement Planning Process Guide

Step 8 SIP Guide 3.0 Page 14

EVALUATION RUBRIC - REQUIRED

Definition:  Evaluation provides procedures to assess the degree of implementation
and the effectiveness of all steps taken for school improvement.

Characteristics:  Good Evaluation

 Has clear procedures for evaluating all strategies/Interventions and
activities

 Efficiently monitors all aspects of the implementation

 Provides frequent assessment of short-term effects (e.g., teacher
behavior, student behavior)

 Provides procedures for evaluating the overall impact of school
improvement efforts on student achievement

 Has valid multi-year procedures for evaluating the degree to which the
student performance goals of school improvement have been
achieved.
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4 3 2 1
Clear procedures
for evaluation
are specified for
all goals in the
school
improvement
plan

Clear evaluation
procedures are
specified for
each goal

Clear evaluation
procedures are
specified for
most
goals

Clear evaluation
procedures are
specified for few
goals

Clear evaluation
procedures are
not specified for
goals

Procedures are
provided to
monitor and
assess the
implementation
of goals in the
action plan

Clear
procedures are
provided to
assess the
degree of
implementation
of all goals

Clear procedures
are provided to
assess the
degree of
implementation
of most goals

Clear procedures
are provided to
assess the
degree of
implementation
of some goals

No procedures
are
provided to
evaluate the
implementation of
goals

Valid procedures
are included for
continual
evaluation of
short-term
impact of each
goal

All goals have
valid short-term
evaluation
procedures

Most goals have
valid short-term
evaluation
procedures

Few goals have
valid short-term
evaluation
procedures

None of the goals
have valid short-
term evaluation
procedures

Valid procedures
are presented to
examine the
overall impact of
the school
improvement
effort on student
achievement

Valid
procedures to
examine the
overall effects
on all aspects of
student
achievement
are presented

Valid procedures
to examine the
effects on some
aspects of
student
achievement are
presented

Incomplete
procedures to
examine the
effects on
student
achievement are
presented

No valid
procedures
to examine the
effects on student
achievement are
presented

Valid procedures
are provided to
examine the
degree to which
the identified
goals have been
achieved.

Valid multiyear
procedures are
presented to
determine
whether or not
the goals have
been achieved

Procedures are
presented to
determine
whether or not
the goals have
been achieved

Vague or
incomplete
procedures are
presented to
determine
whether or not
the goals have
been achieved

No valid
procedures
to determine
whether or not
the goals have
been achieved are
presented
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Glossary of Terms

Accreditation   In the State of Michigan “accredited” is defined in the Revised School
Code Section 380.1280 as certified by the State Board as having met or exceeded State
Board approved standards established for six (6) areas of school operation:
administration and school organization, curricula, staff, school plant facilities, school and
community relations, and school improvement plans and student performance.
Accreditation from the State of Michigan is not to be confused with accreditation from the
North Central Association or other accrediting agencies who may use specific
membership standards and school improvement standards to determine a school’s or
school district’s accreditation.

Accountability   A public reporting of progress toward learning goals.

Action Plan   An action plan identifies how and when the school improvement plan will
be implemented in a school.  It identifies the goals, support data for the goal,
assessments, research, strategies/interventions, professional development, resources,
timeline and persons responsible for implementing the interventions and assessments
contained in the school improvement plan.

Activities to implement the strategy/intervention   In completing the action plan, a school
improvement team develops a series of tasks/steps which must be completed in order
for the school improvement process to proceed successfully.  There are a variety of
activities/tasks such as teaching, modeling, practicing, expecting, and supporting that
will need to be undertaken in order for the strategy/intervention to be successfully
implemented.  Examples include teaching the core, modeling (e.g. a problem solving
model), practicing (e.g. what are students expected to practice regularly?), expecting
(what do we expect that all students will know or be able to do?), and supporting
(professional development, board of education approval, parent expectations,
purchasing equipment and materials, etc.)

Adequate yearly progress (AYP)   As part of  No Child Left Behind (NCLB) each state
establishes a definition of adequate yearly progress for use in determining the
achievement of each school district and school.  AYP is defined as “continuous and
substantial academic improvement for all students.”  This formula which was revised for
the State of Michigan in December, 2002 and can be found at www.michigan.gov/mde .

Aggregate   Combining the results of all groups that make up the sample or population.

Alignment   The process of assuring a match or link between the various components of
school improvement such as data, goals, assessments, strategies/interventions, and
professional development.

Annual Report   Based on the Michigan Revised School Code (380.1204a) there are
specific annual reporting requirements for all public schools and public school
academies (PSA).  This annual report to the community is not the same as the annual
report completed by the North Central schools.
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Articulation (horizontal)   Communication, policy development, curricular design,
instructional coordination, assessment and/or other coordination with grade levels and/or
subject areas.

Articulation (vertical)   Cooperative planning and communication between schools, grade
levels, or subject areas, which address policy development, curriculum, instruction,
and/or assessment.

Assessment   Instruments used to collect data and evaluate student performance.  In
order to capture a complete and accurate picture of student achievement, a variety of, or
multiple data sources, are strongly recommended.  A primary purpose of collecting
assessment data from multiple sources is to use the data to change instruction.  Each
assessment must be aligned with at least one of the student performance goals in the
improvement plan.  The quality of assessment is described using terms “reliable”, “valid”,
and “fair”.

Assessment system   A management system containing a set of assessments that is
designed to collect and evaluate data about student performance.

Baseline student performance   Student performance data collected at or near the
beginning of the implementation of the strategies/interventions in the school
improvement plan.

Best practice   Thoughtful, informed responsible, state of the art work in the field of
education as defined by Zemelman, et al in their book entitled Best Practice.

Capacity   The Capacity Assessment Instrument measures a school’s perceived ability
to do school improvement. The five capacities measured by the instrument include
School Improvement Planning, Process of Schooling, Information Systems, Resource
Allocation, and Vision, Leadership, Governance.  Based on answers to a series of
questions, the instrument measures whether a school is emerging, developing,
increasing or exceeding.

Climate (community)   The prevailing opinions, attitudes, and conditions in a school
community pertaining to the improvement of the school educational program.

Climate (school)   The prevailing opinions, attitudes, and conditions in the school,
pertaining to the total school program and its improvement.  Aspects such as learning
conditions, safety, the academic press, and any extra-classroom conditions affecting
student or faculty morale, may be viewed as components of the general condition called
climate.

Cognitive goals   Student performance goals that address the intellectual attributes of
students.

Cognitive skills   Reasoning and thinking skills such as critical thinking problem-solving,
decision-making, logical reasoning, or processing information.  These are skills beyond
remembering content or information.
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Criterion- Referenced Test   A test that assesses specific instructional objectives or
standards. Focus is on the performance of an individual as measured against a standard
or criterion rather than against performance of others that take the same test.

Curriculum   What we want students to know and be able to do with what they know.  An
explicit and comprehensive K-12 plan developed to honor a framework of standards.

Data collection categories   Classifications for organizing gathered data.  In MI-Plan,
there are four categories: Achievement Data, Contextual Data, Perception Data, and
Demographic Data.

Data type   A type of score provided for a given assessment which is used in analyzing
results. For example, most standardized assessments report scores in percentiles,
normal curve equivalents, scaled scores, performance levels, and others.  For accurate
analysis of data, users must choose which one of these data types to compare for
multiple years.

Disaggregation   Separating the results of difference groups that make up the sample or
population. In separating a whole into parts, subgroups are identified within a population
which meet a certain criterion (e.g. gender: male or female).  Disaggregation is
completed so that the subgroup can be compared to the entire group or other subgroups
in order to determine if the subgroup is receiving an equitable education.
For Title I schools, the required categories for disaggregation are gender, race/ethnicity.
Socioeconomic (low income) status, disability status, migrant status, limited English
proficiency.  For those schools required to develop or revise a two-year plan, data is to
disaggregated for disability status, racial/ethnic, limited English proficiency and
socioeconomic (low income).

Documentation   (ongoing)   A record-keeping procedure which documents whether a
strategy/intervention is being implemented and whether it is improving student
achievement.   

Education YES   A Yardstick for Excellent Schools is an accreditation program for public
schools and public school academies in the State of Michigan that was initially approved
by the State Board of Education on March 14, 2002.  For detailed information on
Education YES go to www.educationyes.com  The MI-Plan school improvement
planning website integrates Education YES indicators into the planning process.

Employability skills   Skills that employees need to be successful in their employment.

Environmental scan data   Information or data about society and the world that faculty
may use to determine the skills and knowledge students will need after leaving their
school.  Environment scan data may be especially helpful in establishing goals and
strategies/interventions for small schools where student achievement data is limited, or
not statistically significant because of lack of student numbers.

Essence/elements   The essence of the goal defines what a school will work on to
improve student achievement, or clearly describes points of emphasis related to the
goal. Strategies/interventions and activities directly address the identified gaps in
learning that are outlined from these points of emphasis of the goal.
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For example, a goal may generally relate to mathematics, but the essence of the goal
will drive elements within mathematics to include learning strands such as probability
and statistics, or number sense.  The essence of goal “peels the onion” to expose a
more critical and detailed view of the goal. These points of emphasis will largely
determine your assessments.

Finding   A simple presentation of the data without judgmental comments.

Formative assessment   Measures that are aimed at understanding a child’s
development and making instructional decisions about that child.  Basic, everyday kind
of assessment that teachers do to understand students’ growth and help “form” their
further learning.

Goal   A statement describing what is to be developed within students.  In MI-Plan, the
term student performance goal is used.

Information system   A formal system for collecting, organizing, managing, retrieving,
distributing, and analyzing data.  The system converts data into information that is
usable by others.

Intervention/strategy   Something that is done to or with students to develop something
specific with those students.  It is the strategy/intervention that actually takes place with
students that will affect student performance.  Before a strategy/intervention is chosen
an essential step in the action planning process is to use research around the essence
of the goal to establish research-based strategies/interventions.

LEP   Limited English Proficient students are born outside the United States or whose
native language is other than English; ages 3 through 21 enrolled in elementary or
secondary schools; who have difficulty speaking, understanding, reading, or writing
English ; who are Native Americans or Alaska Natives; or who are migratory students
whose language is not English.

Locally developed assessment   A measure of student performance developed within
school or district to measure student performance.  Locally developed assessments are
often thought of as “classroom based” assessments.

Mission statement   A statement that identifies the priorities and educational beliefs of
the school or district with regard to what is to be developed within its students.

Monitoring plan for strategies/interventions   Documentation as to how we will know that
a given strategy/intervention is being implemented, and whether it is producing student
achievement gain.  Ongoing measurements (quarterly at a minimum) of the results of
implementing a strategy/intervention are superior to once a year measurements.

Multiple assessments   In developing the action plan, more than one assessment needs
to be applied to determine progress on each student performance goal.

Narratives   Objective statements of fact about school data representing student
achievement, demographics, school programs, school processes, and stakeholder
perceptions.
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No Child Left Behind (NCLB)   This law redefines the federal role in K- 12 education and
is aimed at closing the achievement gap between disadvantaged and minority students
and their peers.  It is based on four basic principals:  stronger accountability for results,
increased flexibility and local control, expanded options for parents, and an emphasis on
teaching methods that have proven to work.  See www.nochildleftbehind.gov

Norm-Referenced Test   A test that is designed to determine the performance of an
individual in comparison to other individuals in the norming group.

Profile (School Profile)   A school profile is a summary of information that describes
students within a specific school.  The profile enables the school to identify student
strengths and needs.  It is a source from which student performance goals emerge, and
provides baseline information related to student performance that can later be used in
determining the success of the school’s improvement plan.

Professional development (staff development)   In the action plan, in order to
successfully implement a strategy/intervention, specific training or inservicing of staff that
is aligned with the strategy/intervention will often be necessary.

Protocol   A set of procedures and processes that schools follow to help develop and
implement a successful school improvement plan.

Quartile   In statistical measurement, the frequency distribution of four intervals, each
containing one quarter of the population.

Research   In developing the action plan, a research-based approach will need to be
aligned with the essence or elements for a given student performance goal. In MI-Plan, a
systematic process for searching multiple sites is used to establish research-based
strategies/interventions.

Resources   The time, money, personnel including partnerships and community
volunteers that are necessary to effectively carry out an activity related to
implementation of a given strategy/intervention.

Rubric   An established and written down set of criteria for scoring or rating students’
performance on test, portfolios, writing samples or other performance tasks.  Scoring
guides for measuring quality using a set of criteria with associated levels of performance.
Rubric usually refers to the document upon which the criteria are listed with spaces for
recording student scores.

School improvement plan   A written plan that includes the identification of student
performance goals based on data that makes a compelling case for establishing each of
the goals, assessments that are aligned with each of the goals, strategies/interventions
that are research-based, and a specific plan for implementing the
strategies/interventions.  See the State of Michigan Revised School Code (RSC
380.1277) for details regarding the requirements.  These requirements are integrated
into the framework of MI-Plan.
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School improvement team/steering committee   A representative group of people from
the school and community that provides leadership and direction to the school
improvement process for the school.  Each school improvement team/steering
committee has a chairperson or co-chairs assigned to coordinate the activities of the
committee.  The committee ensures that all components of the process are addressed
and that tasks are completed in a timely fashion.  Specific membership requirements can
be found in RSC 380.1277.  For Title I schools, parents of Title I students and Title I staff
will need to be represented on the school improvement team/steering committee.

School profile   A school profile is a summary of information that focuses primarily on
students within a specific school.  The profile enables the school to identify student
strengths and needs.  It is a source from which student performance goals emerge, and
provides baseline information related to student performance that can later be used in
determining the success of the school’s improvement plan.

Schoolwide (Title I)   Under the “No Child Left Behind Act”, Title I schools can either be
designated Targeted Assistance or Schoolwide.  A Schoolwide school has 40% or more
free/reduced lunch.  The school elects to become a Schoolwide program by developing
and implementing an integrated comprehensive school improvement plan, with technical
assistance.  A Schoolwide school integrates the Title I building plan with the school
improvement plan and Title I funds are directed to meet the needs of low performing
students.  Schools who previously became Schoolwide under the Ed. Flex Waiver (with
35% or greater free/reduced lunch) remain eligible to be a Schoolwide Program.

Socioeconomic (SES)   An indicator determined by a variety of conditions including
free/reduced priced lunch counts, mothers level of education, occupational
classifications, and realty classifications.

Standardized Assessment   A measure of student performance which is widely
recognized by the public.  Standardized assessments are most often norm-referenced.

Strategy/intervention   Specific research-based action that is done to or with students to
improve student achievement.  It is the strategy/intervention that actually takes place
with students that will affect student performance.  Before a strategy/intervention is
chosen an essential step in the action planning process is to use research around the
essence of the goal to establish research-based strategies/interventions.

Steering committee/school improvement team   A representative group of people from
the school and community that provides leadership and direction to the school
improvement process for the school.  Each school improvement team/steering
committee has a chairperson or co-chairs assigned to coordinate the activities of the
committee.  The committee ensures that all components of the process are addressed
and that tasks are completed in a timely fashion.  Specific membership requirements can
be found in RSC 380.1277.  For Title I schools, parents of Title I students and Title I staff
will need to be represented on the school improvement team/steering committee.

Student performance goal   A statement describing what is to be developed within
students.  In MI-Plan, the term student performance goal is used.
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Summative evaluation   The process of converting students’ achievements into some
kind of ranked, ordinal system that compares students to each other.

Support data   In the action planning process, support data from the school profile
establishes a compelling case for selecting a specific goal.  This data will typically come
from the school profile, environmental scan data, or other related needs assessment
data such as Education YES and Adequate Yearly Progress data.

Targeted Assistance School (Title I)   Under the “No Child Left Behind Act”, Title I
schools can either be designated Targeted Assistance or Schoolwide.  A Targeted
Assistance school is a school with less than 40% free/reduced lunch or the school has
elected not to become a Schoolwide program.  A Targeted Assistance school integrates
the Title I building plan with the school improvement plan and Title I funds are directed to
meet the needs of low performing students.

Title I   A section of the No Child Left Behind Act aimed at providing assistance to
improve the teaching and learning of children to meet the challenging State academic
content and performance standards.

Vision   A statement that describes in detail the components and characteristics of the
school that would be required to fulfill a specific mission.  A vision statement is a clear
description of the kind of system that will be needed to deliver the mission of the
organization.

Sources:
Education YES Glossary
E-Plan- MGT America
North Central Association-Commission on Accreditation and School Improvement
Zemelman, S. et al, Best Practice


